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Onsoz

Stratejik Ortaklik "ise Dayali Egitim"?%, cesitli ulu-
sal okuldan ise gegis ayarlarini, katihmci Glkeleri
ve belirli ise dayali 6grenme yaklagimlarini ince-
lemek i¢in dokuz Avrupa Ulkesinden devlet okul-
lari, 6zel mesleki egitim merkezleri ve diger egi-
tim kurumlarini bir araya getirdi. Erasmus + pro-
jesi, is temelli 6grenme ve egitim konusunda
uzmanlik alisverisinde bulunmak ve iyi uygulama
orneklerini vurgulamak amaciyla kuruldu.

Projenin faaliyetleri neydi?

Ortaklar, ortak tlkelerdeki mevcut durumla ilgili
yeniden bir arastirma yaparak calismalarina
basladi. Genglerin okuldan isglicii piyasasina
yonlendirilmesine yonelik farkli yaklasimlar ve
bu siiregte is temelli egitimin roll incelenmis ve
sonuclar, Avrupa'da Okuldan ise Gegis? go-
rinimiinde yayimlanmistir. Ardindan dokuz or-
tak Glkenin tamaminda okuldan ise gegisle ilgili
online (¢evrimici) bir anket baslatildi ve uygu-
landi. Anket, okuldan isglicl piyasasina sorunsuz
gecisi engelleyen ana paydas gruplarina, yani
O0gretmen ve pedagoglara, egitmenlere ve egit-
menlere, 6grencilere ve c¢iraklara odaklandi.
Amag, cesitli Ulkelerin gegis ayarlarindaki ih-
tiyaclar ve bosluklarin yani sira faydalarin daha
derinlemesine anlasiimasini saglamak ve belirli
siirecten memnuniyet derecesini 0grenmek,
boylece ileride ilerleme ve is temelli egitimin ge-
listirilmesi alanlarini belirlemekti. Online (Cevri-
mici) Anket, 2016 yilinin ortalarinda uygulan-
maya baslandi. Sonucta, 562 anket toplandi ve

! Work-Based Training in the school-to-work transition
process (WBT), Erasmus+ KA2 Strategic Partnership 2015-
17, Grant Agreement no. 2015-1-DE02-KA202-002447

her Ulke icin hedef grup basina 20 anket yapildi.
Ra-
poru'na, belirli Ulke Raporlari ile tamamlanan

Sonuglarin  degerlendirilmesi, Bulgular
Karsilagtirmali Bir Calisma'daki muazzam mik-

tarda veriyi 6zetlemektedir.

Son olarak, ortaklar, 2 yillik projenin tim de-
neyimlerini birlestiren ve konsorsiyumun o6zet
yoluyla geldigi sonuglari belirterek, is-Temelli
Egitim Uzerine Bir Kilavuzun derlenmesi lizerine
yogunlastilar.

Kilavuzda ne bulacaksiniz?

ilk olarak, Kilavuz, is temelli 6grenme ve tekrar-
lanan terimlerin gercekte ne anlama geldigi so-
rusuna cevaplar sunmayi ve bunu takiben hem
ilerlemeyi hem de engelleri anlamak igin dokuz
ortak Ulkedeki okuldan ise gecis kosullarinda
basarili is temelli 6grenme yaklasimlarinin uygu-
lanmasina iliskin olarak kisa bir bakis sunar.
Kilavuzun buylk kismi, ¢evrimici anketten al-
digimiz 6nemli bulgulari ele aliyor ve sonugta
okuldan ise gecis ve galisma temelli 6grenme
yaklagimlarinin iyilestirilmesine iliskin sonug ve
Onerilere gotiriyor.

Is ortaklari ayrica, gecis sisteminden bagimsiz
olarak, gengleri is piyasasina basariyla hazirla-
mak ve gelecekteki islerinin gereksinimleri igin
onlari uygun hale getirmek icin ¢ok sayida girisi-
mde bulunduklarini géstermek icin iyi uygulama
ornekleri toplamistir.

2 All products are available for download from the pro-

ject website www.workbasedtraining.eu
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1_is Tabanh 6grenme / is temelli egitim ne demektir?

ise Tabanh Ogrenme (WBL)

Proje ortaklari, cesitli vesilelerle, is temelli
0grenmenin gergekte ne anlama geldigini anla-
mak icin bir araya geldiler ve ilgili terimlerin uy-
gun bir tanimini aradilar. Gengleri okuldan is
piyasasina destekleyen farkli yollar uygulayan
dokuz farkl tlke oldugundan, ortaklarin sadece
farkh kavram ve terimleri kullandiklari degil, ayni
kelimeye farkli anlamlar atadiklari da belli oldu.
Bu nedenle, terimlerin ve tanimlanmasinin yani-
sira, onlarin anlamlari ve degisik algilari agiklan-
masi 6nemlidir.

Proje Ortaklari "isyerinde 6grenme" icin basit
ama kapsamli bir tanim bulmak igin asagidaki
aciklamayi kabul ettiler:

Ise Dayali Odrenme (WBL), 6grencilere teorik,
pratik, sosyal ve yumusak ve ¢apraz becerileri uy-
gulayabilecekleri ve bédylece mesleki yeterlikle-
rini ve istihdam edilebilirliklerini gelistirebile-
cekleri gercek yasam deneyimlerini saglayan egi-
tim yoludur. WBL, okul miifredatinin ézelliklerini
isyeriile birlestiren ve farkli bir 6grenme paradig-
masi yaratan bir dizi 6grenme durumundan ve
deneyimlerden olusur.

Bir taraftan bu tanim, teori ve pratik 6grenmeyi
ve okul diinyasini is piyasasina baglamanin éne-
mini vurgulamaktadir. Bunun anlami, kurami ve
uygulamayi etkin bir sekilde birbirine baglayabil-
mek igin farkh yollar ve yaklagsimlar bulundugunu
bilmek énemlidir. Neyin 6nemli oldugu, gengle-
rin isglicl piyasasi i¢in yeterince hazirlanmasi ve
bir ise girmek icin gereken yetkinlikleri anlamak
ve elde etmelerini saglamak icin dnemlidir. Avru-
pa'daki isyerinde Ogrenme Raporunda Avrupa

3 http://ec.europa.eu/dgs/education culture/reposi
tory/ducation/policy/vocational-policy/doc/alliance/
work-based-learning-in-europe en.pdf

Komisyonu, ise dayali 6grenmeyi (WBL) benzer
sekilde tanimladi.

Isi temel alan 6§renme, mesleki editimin temel
bir unsurudur - 6grenicilere ¢alisma hayatinda
Oziinde bilgi birikimi, beceri ve yetkinlik kazandir-
mak icin Mesleki Egitim ve Odretim géreviyle
dogrudan baglantilidir.?

Bununla birlikte, WBL'nin en agik tanimlayici
tanimlamasi, Berkely'de Kaliforniya Universite-
si'nde g¢alisan bir komiteden gelmektedir:

Is temelli 6Grenme su sekilde tanimlanabilir: is
hakkinda 6§renme, isl Yaparak Ogrenme, s icin
Ogrenme.*

Bu tanim, baglama egitimine ve ise olan ihtiyaci
kisaca Ozetlemekte ve tim olasiliklari agiklaya-
rak hangi araglarla ve didaktik yaklasimlarla
baglantilarin saglanabilecegini ortaya koymak-
tadir. Sadece, calisma diinyasina hazirligin ge-
lismesi gereken asamalari belirtir.

is temelli 6grenme modelleri

Kaliforniya  Universitesi calisma  komitesi
tanimina uygun olarak, ¢alisma diinyasi icin 6n
hazirhigin erken baslamasi ve (¢ ardisik 6grenme
onermektedir;

evresinde yapilmasi geregini

boylelikle:
(1) Kariyer Bilinci ve Arastirma deneyimi, hak-
kinda 6grenmeyi destekler.

(2) Kariyer Hazirlama deneyimleri yoluyla 6gren-
meyi destekler.

(3) Kariyer Egitimi deneyimleri ise 6grenmeyi,
yani belirli meslek alanlarina yénelik hazirliklari
desteklemektedir.

4 http://casn.berkeley.edu/resource files/WBL Defini
tions Outcomes Criteria pg 120512 v2.pdf
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Buna karsilik, Avrupa Komisyonu'nun politika
belgesi 6grenme asamalarini tanimlamaz ancak
gengleri isglici piyasasina hazirlarken is temelli
0grenme baglaminda uygulanacak yontem ve
yaklasimlara odaklanir. Ortak ulkelerdeki gesitli
okul-is gegis ayarlarina karsilik olarak, sirecte
sirketlerin aktif katilim dizeyine gore belirlenen
U¢ model bulunmaktadir:

(1) Almanyada ve Avusturya'da genellikle uygu-
lama egitiminin sirketin elinde oldugu "ikili si-
stem" olarak bilinen alternatif semalar veya
ciraklik kurslarindan sorumluyken, mesleki okul
ise teorik bilginin transferinden sorumludur.

(2) WBL'nin ikinci bir modeli okul tabanli mesleki
egitimdir ve sirketlerde is basinda egitim dénem-
leri icerir. Isbasi egitimi asamalari tipik olarak,
resmi niteliklere gétiiren mesleki egitim pro-
gramlarinin zorunlu veya istege bagl bir unsuru
olarak dahil edilen staj, ise yerlestirme veya sta-
jyeri kapsar.

(3) Son olarak, yerinde laboratuvarlar, atélyeler,
mutfaklar, restoranlar, kiiciik veya pratik firma-
lar, simiilasyonlar veya gergek is / sanayi projesi
atamalari yoluyla bir okul tabanli programa en-
tegre edilemis bir WBL. Amag, "gercek yasam"
calisma ortamlari yaratmak, gercek sirketler
veya milisterilerle temas kurmak ve isbirligi ya-
pmak ve girisimcilik yetkinliklerini gelistirmektir.

Bu modellerin gl de projede ortak kuruluslar
tarafindan temsil edildi. Gergek galisma hayati
kosullariyla ~ baglantilarin  diizeyi  oldukga
farkliydi. Bununla birlikte, isveren ve sirketlerin
isyeri tabanli 6grenme sirecine daha fazla

katihmi goralda.
isetabanh egitim (WBT)

ingilizcede bazen bir diger terim, tam olarak
tanimlanmamasina ragmen is temelli 6grenme
baglaminda kullanilir: "is tabanli egitim". Proje
ortaklari arasinda, "is temelli 6grenme" terimi-

nin, teori ve uygulama 6grenmesinin birbirine

bagli oldugu ve "is temelli egitim" teriminin ken-
disi tarafindan 6grenme siirecini vurguladigi bir
O0grenme slrecini karakterize ettigi konusunda
Boylece, WBL (is tabanh
0grenme) daha 6grenci odakl gériiniirken, WBT
(is tabanli egitim) daha 6gretmen ve egitici o-
dakl gozikiyordu. Bununla birlikte, her iki terim

fikir birligi saglandi .

de ayni anda siklikla kullanilir.

Braila, Romanya'daki GrigoreMoisil Teknik Lisesinde

ahsap atélyesinde geng égrenciler

Bu baglamda, baska bir yon, is temelli 6grenme
surecinin resmi tarafinda ortaya c¢ikmaktadir.
Ornegin Bulgaristan gibi bazi ilkelerde bir sir-
kette staj yapmak, okul, sirket ve 6grenci arasin-
daki baglayici bir s6zlesmeye dayali bir kariyer
anlamina gelir. Boyle bir durumda, "is temelli
egitim" terimi, normalde "is temelli 6grenme"

olarak etiketlenen, olduk¢a gayri resmi ve
baglayici olmayan kisa sireli staj veya giris

dersleriyle celismek icin kullanilir.

WBL (is taanh 6grenme) ile ilgili faali-

yetler

Avrupa'da is temelli 6grenme konusuyla
ilgilenirken, genc¢ insanlara is dinyas! icin
hazirlanmanin  ve onlar isglici piyasasina

uydurmanin tek bir yolu olmadigini gosteriyor.
Sirketlerin aktif katiiminin genclerin basarili bir
sekilde entegrasyon sansini gli¢clendirdigi yaygin
olarak bilinse de, pek cok umut vaat eden



yontem ve yaklasimlar vardir ki, kesinlikle tim
icin uygun bir olmadigi
gorlilmektedir. Bu nedenle, bu gercevede, cifte

Ulkeler model
ciraklik egitiminin bltln Ulkeler tarafindan tam
olarak benimsenmesi 6nerilmemektedir. Bunun
yerine, taninmis Alman Bertelsmann Vakfi'nin
onerdigi gibi, sistemin belirli bilesenlerinin dik-

katle aktarilmasi gdz o©nlinde bulundu-
rulmahdir.®
Bu baglamda, gencleri isglici piyasasina

onceden yerlestirmek icin belirli veya herhangi
bir bicimde spesifik olarak uygun kabul edilen
tim 6gretici yaklasimlar, araclar ve yontemler

Uygulamayla
Ogrenme

is Tabanl Ogrenme

Isbasi Ogrenme

ciddi olarak dustnulmelidir. Ve bu nedenle, -
isletmelerde egitimler ve stajlar gercek-
lestirmeyi amaglayan olagan is temelli 6§renme
yaklasiminin yani sira - "is diinyasini igine is d-
nyasini" getirmek icin uygun, ise dayal 6grenme
ile ilgili cesitli faaliyetler bulunmaktadir ve sonug
olarak, genc¢ 6grenciler arasinda is piyasasinin
talepleri konusunda farkindalik yaratir. 2 yillik
projemizde 0Ogrendigimiz gibi bu cabalar ¢ok
yonludir ve hepsi dexerlendirilmelidir. Ekteki
grafik, onlari isverenlerin ve sirketlerin aktif
katihm dlizeyine gore kategorize ederek WBL
yaklasimlarindaki cesitliligi yansitiyor.

Kariyer Rehberligi

is arama Kisisel

Yumusak becerilerin Rehbelik

egitimi

Is bagvurusu egitimi

Girigimcilik Gzerine

Sta simiilasyon oyunlan

Olgme-Testler

Yetkinlik kontrol

Isgiicii Piyasasina iligkin Bilgiler

_ Isgiicti Piyasasina Giiglt Katilim

5 Euler, Dieter: Germany’s dual vocational training sys-
tem: a model for other countries? Bertelsmann Founda-
tion (Ed.), Gutersloh 2013

isgiicii Piyasasinin Zayif Katilimi



2_Ortak uilkelerdeki okuldan ise gecis nasil ¢calisiyor?

BULGARISTAN

Bulgaristan'da stajyerlik, mesleki egitim sistemi
icinde zorunlu mesleki egitimin bir bilesenidir.
Egitimin son iki yili boyunca gergeklestirilir ve
saat sayisi 6gretmenlerin zorunlu istihdamina
dahil edilir. Stajyerlik, bir 6gretmen ve lretim bi-
rimi uzmani tarafindan kontrol edilir ve or-
tadgretim diplomasi sanatinin yani sira mesleki
yeterlilik belgesinde de kaydedilen bir degerlen-
dirme ile sona erer.

Geng égrenciler Plevne, Bulgaristan

Revize edilen Mesleki Egitim ve Ogretim Kanun-
u'na gore (2014 sonuna kadar), 6grenme (ikili
egitim), meslek okulu, kolej veya egitim merkezi
ile bir veya birkag isveren arasindaki bir ortak-
ikili
egitim sistemi, bolgesel diizeyde bir hazirlik re-

gemi formudur. Bulgaristan'da mesleki
jimindedir ve Bulgaristan-isvicre projesi (2015-

19) cercevesinde pilot bolgelerde, Ticaret
Temisilciligi Bulgaristan'daki Avusturya Elgiligine
projeleriyle ve ayrica Egitim Bakanligi ve Alman-
Bulgar Ticaret Odasi ile desteklenir. Projelerin
amaci yalnizca Bulgaristan'da mesleki egitim cift
sistemini tanitmak degil ayni zamanda kendi ta-
rihsel ve kiltirel geleneklerine uygun olarak
kendi

desteklemektir.

modelinin  gelistiriimesinde  (lkeyi

ALMANYA

Alman okuldan ise gegcis siireci, teorinin egitim
kurumlarinda ogretildigi ve bir sirketin isyer-
lerinde pratik becerilerin edinildigi "cift ciraklik
sistemi" olarak bilinir. Zorunlu genel egitim bit-
tikten sonra, genclerin cogunlugu mesleki becer-
ileri 6grenmek ve is piyasasina tamamlanma
asamasinda girmek igin bir sirkette c¢iraklk
yaparlar. Ciraklik, o6rgiin egitim sisteminin bir
parcasidir ve geng Ogrencilerin hem topluma
hem de is piyasasina entegre edilmesine
yardimci olur. Boyle bir sistem, iki 6grenme yer-
iyle - okul teoriden sorumludur ve uygulama
O08renimi icin isletme - isglici piyasasiyla ¢ok
yakin bir uyum sergilemektedir. Uygulama
sinifta yapay kosullar altinda degil, daha 6nem-
lisi gercek is kosullari altinda, ayni zamanda
dogruluk, etkinlik, glvenilirlik, ekip c¢aligmasi
yapma kapasitesi gibi birka¢ anahtar beceri
yeterliligini de netlestirir. Bu, geng 6grencilerin
giraklik egitimlerini bitirirken is piyasasina
nispeten basit bir sekilde erismelerini saglar.
Olumlu sonug olarak, Almanya'nin geng issizlik
oraninin goreceli olarak disuk olmasi gosterile-

bilir.
ITALYA

Son birkag yilda, okuldan ise gecis sistemiyle ilgili
italyan diizenleyici cerceve iki farkli yénergeyi
izledi:

1) alternanzas-cuola-lavoro'yu artirmak ve stabi-
lize etmek icin (kelimenin tam anlamiyla "okulun
ve isyerinin degistirilmesi" olarak adlandirilan,
her 6grenci icin staj doneminde yer alan ve isle
ilgili 6grenme metodolojisini ceviren) Lise 3.
sinifindan itibaren) ve



2) 29 yasin altindaki genglere uygulanabilir bir is
sozlesmesi olan giraklik egitimini reform etmek
icin, iscinin belirli bir egitim saatine katilma zo-
runlulugunu getirmesi.

Ciraklik ve alternanzascuola-lavor, birbirinden
onemli derecede farklilasmakla birlikte ortak bir
amaci paylasmaktadir: egitim ile ¢galisma arasin-
daki geleneksel bollinmelerin agilmasi ve geng
ogrencilerin topluma ve isglicli piyasasina en-
tegre olmalarina yardimci olmak. En yeni kanun-
larin uygulanmasinin sonuglari heniiz toplanip
analiz edilemese de, en son kaydedilen veriler
zor bir durumu gosteriyor: Okullarin sadece %
43,5'i dusik sayida isletmenin yer aldigi isle ilgili
programlari baslatti Ve 6grencilerin % 11'den azi
buna katildi. Bu arada, ciraklik ile igili, btin
formlar agikca gelistirilmez veya iyi uygulanmaz.

MALTA

Mesleki egitim Malta'da, Malta Sanatlar Bilim ve
Teknoloji Fakiltesi (MCAST) tarafindan iki ana
Devlet kolej tarafindan saglanir ve yilda 1 ila 6
arasinda MQF'de yilda 170 kurs sunar ve Turizm
Arastirmalari Enstitlisi (ITS), 2. dizeyden 6. se-
viyeye kadar yilda yaklasik 20 ders sunmaktadir.

Bu iki kolejin yani sira, 1990'da kurulan ve ayni
zamanda bir kamu istihdam hizmeti gérevi géren
devletin isletmesi olan Em-ployment and Train-
ing Corporation (ETC), MEQ'i acil is giicii piyasasi
politikalari (ALMP) ve Igsizler igin diger hizmetler
vardir. Ayrica ETC Malta Genglik Kurallari'nin uy-
gulanmasinda yer alir ve genclerin is glcu
piyasasina katilimini hedefleyen bir takim isti-
hdam ve egitim planlari sunar: gencler
sampiyonu; Egitim yoluyla istihdam edilebilirligi
arttirmak; stajyerlikler; Calisma deneme semasi
ve calisma ve egitim pozlama semasi gibi.
Bununla birlikte, mesleki egitim ve 06gretim
ciraklik programlari, Malta'da okuldan ise gecis

slrecini yonlendiren temel yollardir ve ¢irak, bir

mesleki egitim kurumunda bir egitim programini
izlerken, ayni zamanda, Bir isyerinde mesleki egi-
time de tabi olur.

PORTEKIz

Portekiz'de VET(meslei egitim) ikili sistemi, ikili
belgelendirme ilk donisimliu egitim sistemi
icinde 1984 yilindan beri var olmustur. ise dayali
egitim, kurslarin uzunlugunun en az % 30'unu
yani olusum siireci boyunca kademeli olarak
dagitilan en az 1200 saati temsil eder. Egitim
politikasinda mesleki egitim, Ulkenin Avrupa
(1986)
grasyonu ile énem kazandi. Bununla birlikte,

Ekonomik Toplulugu'na tam ente-
degisen sistemin aksine, mesleki tim derslerde
en 6nemli meslek olanlari olan mesleki kurslarda
isyeri egitimine sadece 420 saat ayrilmistir
(2011/12: Ortaokulda kayitl genglerin % 42,8'i).
Son bes yilda, 12. sinif seviyesindeki yeterlilik ve
Universite egitiminin 12 yila ¢ikarilmasi Egitim
Sistemindeki ana degisimleri belirledi ve g¢ift
egitim kurslarina olan talebin genislemesi ve
cesitlendirilmesi saglandi. Yetiskinler icin mes-
leki egitim kurslari, orta 6gretimdeki teknolojik
dersler, temel egitim icin mesleki egitim kurslari
ve en son olarak meslek kurslari (temel egitim)
gibi uygulamalarda oldugu gibi cift sertifikasy-
onun diger modlari artik durdurulmustur.

ROMANYA

Romanya'daki spesifik is temelli egitim yak-
lasimi, isletmelerdeki okul atblyesinde uzman
O0gretmenler tarafindan ogretilen 6grencilerin
pratik egitim siniflarinin hazirlanmasint icerir. Bu
stajlar sirasinda 6grenciler okulda edindikleri te-
orik bilgileri 6grenecek, isyerinde atmosfere
asina olacak ve is temelli sorumluluklari tstlen-
meyi Ogreneceklerdir. Buna ek olarak, Rom-
anya'daki okuldan ise gecisi kolaylastirmak icin
su anda faaliyetler bulunmaktadir:



- Rehberlik ve danisma hizmeti ile is yerinde
o0grenme gibi faaliyetlerin desteklenmesi

- Mentor performans egitimi ile isyeri 6gren-
iminde yer alan personeli egitmek

- Okuldan ise gegcisle ilgili spesifik faaliyetlerde
yer alan danismanlari egitmek

- Okullar ve isverenler arasinda ortakliklarin
gelistirilmesini desteklemek

- izleme ¢alismalar da dahil olmak lzere, me-
zunlarin isglicli piyasasina girmesini izlemek

- Egitim sirketlerinin organizasyonu ve isleyisi
icin destek saglanmasi

- Yerel, bolgesel, ulusal ve Avrupa diizeyinde
dizenlenen egitim firmasinin faaliyetlerine
katihmlarindan dolaylr orta ve yiksek 6gren-
imdeki 6grencilere destek saglanmasi

- Okuldan ise gecisi desteklemek icin Halkin Bilg-
ilendirilmesi Kampanyalarini baslatmak

- Deneyim alisverisini ve en iyi uygulamalarin
yayginlastirilmasini tesvik etmek

- Yenilikgi, bolgeler arasi ve ulus 6tesi ishirligini
cesaretlendirmek.

SLOVENYA

Slovenya'da, okuldan ise gecis sireci, 6grenci
istegi tarafindan sunulan farkh okul temelli
egitim firsatlariyla karakterize edilir. Ogrencil-
erin daha ileri egitime yonelik nitelik ve arzu-
larina bagh olarak, asagidaki olanaklar bulun-
maktadir:

- Kisa sureli mesleki programlar - genellikle ilk
egitimi tamamlamayan ve okulda 18 hafta isyer-
inde 6grenim goren ve isletmede 4 hafta dahil
olmak lzere 1,5 yil sireyle tamamlanmamis
ilkogretim ogrencileri icin.

- Mesleki programlar - ilkogretimi tamamlayan-
larin, okulda 18 hafta is temelli egitim ve 24
haftalik bir isyerinde egitim iceren 3 yillik bir pro-
gram.

- Mesleki teknik programlar - mesleki pro-
gramdan 6grencilerin teknik yetkinlik diizeyine

erismesini saglayan +2 sistem - 2 yil siureyle
okulda 5 haftalik is temelli 6grenme ve 2 haftalik
is temelli 6grenim.

- Teknik programlar - okulda 12 haftalk isyer-
inde Ogrenim ve bir isletmede 8 haftalik is
temelli egitim de dahil olmak tzere ilk6gretimi 4
yillik bir stirede tamamlayanlar igin.

- Yetigkinler i¢in mesleki kurslar.

Egitim slirecinin teorik kismi, okulun elinde
yatarken, pratik kisim, okullarin ya da sosyal
taraflarin yaniisverenlerin alan adidir. Programa
bagl olarak, ya emek piyasasiyla gigcli ya da za-
yif bir baglanti vardir. Egitim durumunun ne ka-
dar yiksek olursa, orada daha az pratik ¢alisma
egitsel program icinde olmasi

Sloven egitim siireci su anda reform asamasinda.

Planlamada ¢ift gorevli sistem var, ancak
deneme evresine ne zaman goturilecegi
bilinmiyor.

ISVEC

Okuldan ise gecisin amaci, 6grencilerin mesleki
egitim ve 6gretim sonrasinda mesleki yasamlari
icin iyi hazirhkli olmasi gerektigidir.

Bu siregte oOnemli bir bilesen, is-temelli
0grenme safhasi (WBL) veya isyeri deneyimidir.
Bu siireci gerceklestirmek icin sistem acikca or-
tak Ulkeler arasinda degisir ve bu, esas olarak
orgiin egitim sistemi ile ilgili olarak isve¢ duru-

munun kisa bir tanimlamasi olabilir.

isvec'te WBL, gencler ya da yetiskinler igin
oldugu gibi, benzer sekilde, mesleki mesleki
egitim programlarinin bir parcasidir.

Bir kisi, okul ortaminda gerceklestirilen etkin-
likleri taklit ederek ve gercek yasamda calisma
ortamlarina, isyerlerinde, 6gretmen ve diger
"meslektaslar1” ile yan yana katilarak simile
ederek WBL'yi ayirt edebilir.



Toplam g yillik uzun sireli programin en az 15
haftasi olan bir orta 6gretim Mesleki Egitim ve
(APL) (isyeri
kapsaminda tanitilir. Alternatif olarak, 6grenciler

Ogretim programi o0grenimi)
mesleki egitim ve 6gretim programlarina, pro-
gramin blyik kisminin gergek bir isyerinde
bir
almayi segebilirler.

tamamlandig ¢irakhk programinda vyer

geng kiz 6§renci CFL, [sveg

Yiksek mesleki egitim sistemine baktigimizda,
iki yilhk bir programin, bir isyeri ortaminda
%
oldugunu gorursiiniz. Son yillarda hiikiimet, issi-

O0grenme siresinin en az 25'ine sahip
zler icin mesleki egitim alma, yetiskin egitimi or-
ganizasyonlari ve ulusal istihdam biirosu ile isbir-
ligi icinde dnceden hazirlanmis sikintili meslekl-
erde calisma ve istihdami birlestiren cgesitli yeni
olanaklar 6nermektedir.

Diger ¢6ziimler de mevcut olabilir.

Genel olarak, isveg'teki okuldan isle ilgili gegis
ortaminin iyilestiriimesi icin hala bazi oneriler
olsa bile, oldukga iyi calistigl distinilmektedir.

TURKIYE

Tirkiye'de 12 yillik zorunlu egitim sistemi var.
Egitim, iki tipe ayrilir: orgln egitim ve yaygin
egitim. Orgiin egitimde "Mesleki ve Teknik
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Anadolu Lisesi" adi verilen okullarda mesleki ve
teknik egitim uygulanmaktadir. Bu okul temelli
egitimin siresi 4 yildir. Ogrenciler mesleki
egitime ikinci sinifinda bir meslek alani segerek
baslarlar. Mesleki egitim teori ve pratik kombin-
asyonu ile gerceklestirilir. Pratik egitim, okul at-
Olyelerinde is temelli egitim ydntemine gore
yapihir. Son yil 6grenciler staj yaparak isletmel-
erde haftada ii¢ giin deneyim kazanirlar. Ogren-
ciler staj yaparken para kazanabilir ve mezun
olduktan sonra sirkette istihdam edilebilirler.
Mezun olduktan sonra, bu 6grenciler "Tekni-
syen" unvanlari sayesinde kendi sirketlerini
kurma konusunda nitelikli sayilirlar. Yaygin
egitimde, bir sertifika programi gibi cesitli
kurslar bulunmaktadir. 2010 yilindan beri bu
kurslar, UMEM adi verilen proje sayesinde isyeri
bazl egitimle gerceklestirildi. Sertifika almak icin
kursiyerler bu staji tamamlamak zorundadirlar.

Elektrik Boliimii 6grencileri
Afyonkarahisar MTAL, Tiirkiye

Bu egitim programlarina erisemeyen ya da
yararlanamayan diger insanlar icin bir ciraklik
sistemi var. Bu sistemde, gencler isletmeler-
decalisiyorlar ve okulda teorik egitim icin
yalnizca bir giinlik okula gelirler. Yetki belgesini
elde etmeleriigin gegilmesi gereken bazi sinavlar

da bulunmaktadir.



3_ise dayali egitim ile ilgili online (¢evrimici) anketin ana bulgulari nelerdir?

Gevrimigi anket 2016 yilinin ortasinda 6gretmen-
ler, egiticiler ve 6grencilerin ¢ hedef grubuna
hitap eden dokuz ortak Ulkede gergeklestirildi.
Toplam 562 anket vyapildi. Degerlendirme,
Ortakhk tarafindan Ocak 2017'de yayinlanan
Bulgularla ilgili kapsamh Rapor'a dénit oldu ve
proje web sitesinden indirilebilir. Karsilagtirmali
Calisma, ortaklarin en 6nemlileri olarak gordugi
5 ila 6 temel soruyu yogunlasildi. Bulgular
burada detayl olarak tekrar edilmemekle bir-
likte, bazi genellemelerle kisa bir 6zet verile-
cektir. Calismanin ilk béliminde hedef gruplarla
ilgili temel bulgular 6zetlenmis, ikinci bdlim
ortak Ulkeler agisindan bulgular tizerine yogun-
lastiriimistir.

OGRETMENLER

= Oncelikle, tim ilkelerde is temelli egitimin
yararli 6grenme yaklasimi olarak algilanmasinin,
O0gretmenlerce yaygin olarak fark edildigini fark
etmelidir (% 75-100 arasinda onay verme).

= Ayrica, 6gretmenler is temelli egitim yont-
emleri ve WBL ile ilgili faaliyetler hakkinda
oldukga bilgi sahibiymis gibi gérinmektedirler
ancak surecin planlanmasi, uygulanmasi ve
degerlendirilmesi konusunda ¢ok daha az ilgi-
lidirler.

= Ogretmenler genel olarak 6gretimlerini pratik
da

gorlyorlar. Bununla birlikte, bu sonug¢ buyik

ogrenme  safhasina entegre olarak
cogunlugun teori ve pratik 6grenmenin birbiriyle
iyi iliskisi olmadigini sikayet eden o6grencilerin
goruslerine karsi gelmektedir.

= QOkullarda kariyer rehberliginin resmi sudur:
= Ulkelerde oldukga farkliydi (onaylama orani %
38 ila % 95 arasinda degisiyordu).

= Ayrica, llkelerdeki belirli WBL yaklasimiyla

ilgili olarak ifade edilen memnuniyet derecesi
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cok farkh (onay % 55-100).

USTA OGRETICILER

Bazi Ulkelerdeki usta ogreticiler, okullarindan
aldig1 bilgi ve destektem memnun. Bununla
birlikte, diger Ulkelerde okullar ve sirketler
arasindaki isbirliginde bir uyumsuzluk var gibi
gorundlyor.

= Slovenya disinda, usta 6greticiler genel olarak
Ogrencilerin bilgilerini yapmalari gereken is igin
yeterli., 6grencileri isetme icin bir avantaj olarak
goruyorlar.

= Sloven usta ogreticiler, okul aile sistemi ile
ugrastiklari sistemden oldukca memnun.

OGRENCILER
= BUutlin Ulkelerdeki 6grenciler, ise dayali
o0grenmeyi gelecekteki kariyerleri igin ¢ok

onemli goriyorlar. Onlar, gelecekteki meslekleri
hakkinda isyeri deneyimiyle daha net anladigini
ve bunu motivasyonu igin tesvik olarak
gorduklerini belirtiyorlar.

= QOgrencilerin biyiik ¢ogunlugu egitimcilerini
yetkin olmayi ve iyi nasil iyi nasil iyi gordugunu
ispatlarlar. Staj sliresince, egitmenleri tarafindan
¢ok iyi denetlendigini ve c¢alisma ortamina
entegre olduklarini hissettiler.

Egiticilere benzer sekilde, 6grenciler kendi

Ulkelerindeki  okuldan-isle ilgili sistemden
genellikle olduk¢a memnundu.
BULGARISTAN

Bulgaristan'daki anketin sonuglari,

ogretmenlerin  WBT birimlerini planlama ve
tanimlama konusunda bilgiye sahip olduklarini

ancak bunlarin  ¢ogunun, beklentilerimizi

dogrulayan bu birimleri sunma konusunda aktif

olarak yer almadiklarini ortaya koydu.



sadece
haberdar
planlamaya hem de uygulamaya aktif olarak

Ogretmenler pratik 0grenme

asamalarindan olmamali, hem
katilmalidir. Ogretmenler ve egiticilerin isyeri
o0grenmesinin basarisi ile ilgili olarak sosyal
de

Bulgaristan

onemini etmeleri
dogruladi.

egitimcilerinin sadece % 20'sinden az bir kismi ve

becerilerin gozardi

beklentilerimizi
devlet  okullarinda mesleki

ve egitim

merkezlerinde  Ogretmenler  uygulamakta.
Egiticilerin cogunlugu (% 80) bu becerileri esit
derecede 6nemsiyor. Bu arada, Bulgaristan'daki
¢ogu isveren, genglerin is glicl disiplini, mesleki
gelisim i¢in sorumluluk ve arzusu gibi temel
becerilerden yoksun oldugunu iddia ediyorlar.
Bu, okullar ve sirketler arasindaki iletisim ve

ishirliginin olmadigini gdsteriyor gibi goriintiyor.

Egiticilerin 6grencilerin duslik bilgi dizeyiyle ilgili
sikayet etmelerini bekledik ancak toplanan
veriler, 6grencilerin % 70'inin gergeklestirmek
zorunda olduklar gorevlerle tutarli bir sekilde
Ogrencilerin ilgisini ¢ektigini gosterdi. Bununla
birlikte,
zamanda bir sirkette staj yaparken 6grencilerin

egiticilerin  derecelendirmesi  ayni
cogunlukla niteliksiz gérevler yaptigi gerceginin
Bu, bir kez daha, okuldaki

O0grenim atolyeleri ile gergcek bir is yerindeki

bir sonucudur.

spesifik egitim arasindaki baglanti eksikligini bir
daha
sisteminde evrak islerini azaltma c¢agrisi, ankete

kez gosterir. Ayrica, Bulgar egitim
katilan hedef gruplar tarafindan onaylandi. Ote
yandan, 6gretmenler, egitmenler ve 6grencilerin
kurumlardaki kariyer rehberlik personelinin
varligi konusunda farkli algilamalarina sasirdik. Y
Gengler kariyer rehberliginde eksik kalmaktadir
ve isglcl piyasasi konularinda tavsiyelerde
bulunabilecek cevrelerindeki birilerine ihtiyag

duymaktadirlar.

Ogrencilerin % 71'inin, isyeri deneyimi sirasinda
meydana gelen sorunlarin kendi topluluklariyla
ve is arkadaslariyla, yaptiklari isin niteligiyle ve
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dakiklikle ilgili oldugunu belirttigi gercegi biraz
endiselendiriyor. Bu, her geng kisi i¢in basarili bir
gelecek kariyerinin anahtari olan yeterince
gelismemis ve edinilen "yumusak" becerileri

gosterir.

Cogu o6grenci (% 57), isyerinde hazir bulunmayi
duslintrken, isglicli piyasasina ve belirli bir ise
hazirlanmak igin oldukg¢a 6nemli oldugunu ancak
% 90'Inda okulda

harcanan zamani
yeterince bulmaktadir. Bu,
Bulgaristan'daki Mesleki Egitim Cift Sistemi
bolgesel diizeyde bir  hazirlik
asamasindadir ve sadece 2015-17 okul yillarinda

ayni zamanda bunlarin

uygulama o6grenimi igin

tamamen

halen

pilot bolgelerde bulunmaktadir.

Ayrica, Bulgaristan'daki WBT vyaklasimiyla
O0gretmenlerin % 71'i, egitmenlerin % 75'i ve
% 95

memnuniyetteki ylksek orana sasirdik.

ogrencilerin tarafindan  verilen

ALMANYA

Almanya'daki arastirmamizin bir sonucu olarak,
WBL slirecinin ana paydaslari olan okullar ve
sirketler arasindaki iletisim akisiyla ilgili genel
bu
beklentiler, 6gretmenin yani sira Ogrencilerin

hosnutsuzlugun otesine gectik. Aslinda,

sireci nasil ispatlamalari gerektigi konusunda
kendilerine oneriler gonderdikleri zaman yaptigi
cesitli yorumlar tarafindan verildi.

Ayrica, egitimcinin yaninda, bir sirkette bir staj

veya c¢iraklik gergeklestirirken, 0Ogrencilerin
onlarla birlikte getirdigi bilgi dlzeyiyle ilgili
sikayetleri ortaya cikardik. Aslinda, bu varsayim
anket tarafindan saglanamamistir. Egiticilerin %
60'I 6grencilerin bilgilerini yeterli gortiyor ve %
85'i 6grencilerin sirkete katma deger getirdigine

ikna olmus durumda.

Kismen kanitlanmis olan, 6grencilerin teori ile
pratik 6grenme arasindaki zayif baglantindan
sikayet edecegi beklentisiydi. Nitekim, % 58'lik



bir cogunluk teorinin ve uygulama konularinin
birbiriyle iyi iliskili oldugunu diisinmektedir.

Ayrica, kismen kanitlanmis olan bir 6grenci,
ogrencilerin bir sirkette 6gretmenlik siiresince
rehberlik diizeyi hakkinda hosnutsuzluk ifade
Nitekim, % 88'lik
cogunlugun sirketin ve egitici tarafin aldig

etmeleri beklentisiydi.

rehberlikten memnun kaldiklari goérilirken,
sadece % 47'si bir okulda verilen egitimin yeterli
oldugu kadar Ogrenme asamasinda okulun
verdigi destegi dlisiinliyor.

Bununla birlikte, 6gretmenlerin Almanya'daki
WBT yaklasimiyla ilgili olarak ifade ettikleri
hosnutsuzluk seviyesinin (stesinden geldik.
Gorlsulen 6gretmenlerin Ugte ikisinden fazlasi
ve ayrica Ogrenciler Almanya'da oldugu gibi
okuldan ise sistemle ilgili memnuniyeti dile
getirirken, gorisiilen 6gretmenlerin sadece %
57'si bunu yapiyor.

Ayrica sasirtici olan, bir taraftan 6gretmenlerin is
temelli egitim yontemleri hakkinda genel bilgi
(% 87), ancak WBT faaliyetlerinin
planlanmasi ve uygulanmasi siirecinde ¢ok daha

sunmasi

az faal olarak yer aldig1 gériltyordu.

Benzer sekilde sasirtici olan, staj siresince
rehberlik destek
O0gretmenlerin ve 6grencilerin tamamen farkh
%
kendilerini destekledigini hissetmediklerinden

verilen ve konusunda

algilamalariydi.  Ogrencilerin 53'G okulun

sikayet ederken, 6gretmenlerin % 92'si pratik

0g8renme asamalarina katildigini  ve staj
sonuglarini iyi bildiklerini belirtti.
Stajyerlere ev sahipligi yapmayi sirketlere

olumlu bir avantaj olarak goéren cok sayida
egitmen bulundugunu gérmek hos oldu.

ITALYA

italyan anketlerinin bulgulari, sistemin farkl
algilari ve kritik konulari ortaya cikardi. Sunulan
bilgilere genel bir hosnutsuzluk duyulmadi ve
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iletisim akigi  bekleniyordu ve dogrulandi.
Ogretmenler genellikle daha fazla toplanti istedi
ve sirketler ile daha iyi isbirligi istedi; Egitimciler,
okullarla daha iyi etkilesim kurmak icin ya da
daha detayli olarak, Ogrencilerin gerektirdigi
teknik ve kisisel yeterliliklerle ilgili daha iyi
sartnameler talep ettiler; Ogrencilerin kendileri
O0gretmenlerle daha iyi bir diyalog gerekliligini
ifade

planlama ve uygulama asamalariyla degil, ayni

ettileriletisim konusu sadece stajin

zamanda onun sonucudur: Sonuglar ve
degerlendirme ana konulardir, 6gretmenlerin %
60"l staj sonuclarini yeterince bilmemekte ve
daha

Ogrencilerin

bazilari  stajda fazla  homojenlik

istemektedir. stajyerlik  igin
bulunabilecek sirketleri bulmalarinda okullarin
bekledigi

tarafindan

ankette
ifade
egitimcilerin

zorluklar ogretmenler
dogrudan edilmemistir.
birlikte, /

o0gretmenlerinin, okullarin misteri olarak sirkete

Bununla sirket
yonelik yaklasimlarina iyilestirmeler yapmalarini
onermek Uzere glglikler ortaya c¢ikti. Bazen
sirketler, 6gretmenlerin sadece staj sliresince
ogrencileri bir yere yerlestirmek istediklerini
hissederler. Ayrica 6grenciler benzer sorunlarla
karsilagiyor ve "okullarin 6grencinin ihtiyaclari
bir sirket bulmasi"
/ O6gretmenlerin
bakildiginda,

seviyeleri ve mali tazminat eksikligi hakkinda

icin yeterli gerektigini

soyllyorlardi. Egitici
perspektiflerinden blrokrasi
sikayetler bekliyorduk, ancak 6gretmenler her
iki konuda da genel bir pozitif degerlendirme
yapti: % 25'i birokrasinin seviyesinin kabul
edilemez oldugunu distnidyor ve sadece %
20'lik  bir Mdifredat

programinin galisma

oran beyan ediyor.

bazi bollimlerinin
tecriibesine daha etkili bir sekilde uymasi icin

beklenen revizyon ihtiyaci dile getirildi.

Ote yandan, bazi veriler bizi sasirtti. Tim sikayet
ve Onerileri cogunlukla 6gretmenler tarafindan

degil egitimciler ve 06grenciler tarafindan



disindldidgiinde genel memnuniyetin  daha
disik bir seviyede olmasini bekleyecegiz, ancak
O0gretmenlerin % 88'i, egiticilerin % 901 ve
ogrencilerin % 70'i yeterince yliksek oldugunu
kaydetti.

sahip olan hedef grup, cogunlukla daha uzun

En disik memnuniyet seviyesine

stajlar, daha fazla pratik egitim ve daha dogru
bilgi
yogunlastirmaktadir.

istemek Uzerine onerilerini

Ayrica, sirketlerin staj 6ncesinde okul tarafindan

yuratulen, emniyetle ilgili zorunlu egitim

talepleri beklenmiyordu.

Beklenmedik bir baska sonug, ancak stillworth
diisiincesi, italya'da degil yalnizca konunun daha
genis bir kazanmak

bakis agisl icin bazi

O0gretmenlerin  girisimidir: bazilari  bagimsiz
disiinme ve karar verme becerileri (zerine
Ogrenciler icin gercekten 6nemli olan seyleri
yansitmaktadir. Kisisel gelisimleri ve gelecekteki
meslegi icin, digerleri genel yumusak becerilerin

onemini belirttiler.

tim ortak (lkeler arasindaki
bakarak,

dgretmenlerin italyan égrencilere kiyasla daha

Son olarak,

karsilastirmali  verilere Alman

distik memnuniyetsizligi hakkinda da sasirdik.

MALTA

Malta'da yapilan anketten anlasildigl Uzere,
¢ogu geng Malta halki igin ise gegiste belirli
sorunlar gérilmuyor. Bu genel iyi sonuglarin yani
sira, anketten hosnut olmayan durumlar da
cikti:

* s temelli egitim faaliyetlerine katilanlar
(6rnegin Okul, Sirket, Milli Egitim Bakanhgi,
Ticaret Dernekleri) arasinda mevcut bir
mutabakat belgesi vardir.

= QOkullar ve sirketler arasinda daha iyi bir
baglanti olamal.

= QOgrencilerin okuldan ise gecisini kolaylastir-
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mada sirket 6gretmenleri veya isverenlere daha
derin bir katilma olmali.

Ote yandan, genel goriisiin, dgretmenlerin,

egitmenlerin ve ogrencilerin blylk
¢ogunlugunun Malta'daki WBT vyaklasimindan
memnun oldugunu gosterdigine sasirdik. Ayrica,

O0gretmenlerin % 96'sinin ve egitimcilerin oldugu

gibi, kendi okullarini, 6grencilerin mesleki
rehberliklerinden  sorumlu olan  kurumsal
sirkette belirli bir Ogretmen / egitmen

bulundugunu ve is glici piyasas!i konularinda
tavsiyelerde bulunmasini beklemiyoruz. Her iki
tarafin, genclere is diinyasina hazirlanmak igin
cesitli kurumlar ve sirketlerdeki rehberlik ve
danismanlik sistemlerini destekleme
konusundaki istekliligi artmaktadir. Gegisin cogu
geng i¢in sorunsuz oldugu gorilse de, ayni
zamanda segimlerini yaparken rehberlik ettikleri
ve danismalarina bilgibsaglamalari gerekir. Bu
yalnizca calismaya alisma meselesi degil, ayni
zamanda  genglerin  yeteneklerinin  tim
calistyor
gerekmektedir. Ayrica, anket sasirtici bir sekilde,

potansiyeli icinde olmalari
okullar ve is dinyasi arasinda hala var olan
ayrilma derecesini vurguladi. Bu iki diinyayi daha
yakin hale getirmek icin daha biiylk ¢aba sarf

edilmelidir.

Ogrencilerin egitim halindeyken daha fazla is

deneyimi kazanmalari icin girisimler

yaptimalidir.

PORTEKIz

Portekiz'deki arastirmamizin bir sonucu olarak,
Uc¢ ana grubun (6gretmenler, egitmenler ve
ogrenciler) genel olarak cok kisa kabul edilen is
temelli egitimin siliresine iliskin elestirel
yorumlar sunduk. Bu beklentiler 6gretmenlerin
yani sira 6grencilerin sadece daha fazla is temelli
egitim deneyimi olmasi gerektigi degil, ayni
zamanda daha uzun olmasi gerektigini ifade

eden oOnerileri ile ortaya cikmistir. Egiticilere



gore, cevaplari, WBT siirecinin slresiyle ilgili
hosnutsuzluk gosterdi, zira cogunluk (% 65), staj
suresinin mifredatin amacina ulasmak icin
uygun oldugunu disliniyordu. Ayrica, ise dayali
egitimin isglici piyasasina girip girmesi igin bir
gecis yolu olarak dnemi konusunda 6gretmenler
arasinda fikir birligi bekliyorduk. Bu beklentiler,
WBT'nin  ¢alisma
kazanilmasinda yararli

aslinda, ogretmenlerin
yeterliklerinin
olabilecegini kabul etmesi ile teyit edildi; bu da,
BDB'nin
gosteriyor. Egiticilere iliskin olarak, hepsini veya

degerlenemeyecegini  dislindiguni
en azindan ¢ok sayida WBT icin olumlu olmasini
bekliyorduk. Soylemeye gerek yok, egitmenlerin
% 75'i bu bildiriyle hemfikir ve sirketlerine
ve faydal
ilgili
beklentilerimiz, becerilerinin etkili bir sekilde

yerlestirilen 6grencilerin  yararli

olduklari  kanaatindeydi. Ogrencilerle
gelistirilmesine yonelik cevaplarina odaklandi.
Bu

ogrenciler tarafindan saglandi ve iletisim, takim

beklentiler, ankete cevap veren tim

calismasi ve problem ¢ézme becerileri gibi teknik

ve yumusak becerilerin  WBT deneyimi
sonrasinda etkili bir sekilde gelistirildigini
gozlemledi. Ogrencileri isgiici  piyasasina
hazirlamak icin baska etkinlikler kullanan

O0gretmenlerin sayisinin ¢ok yliksek olmasi bizi
sasirtti. Blyldk cogunluk, yani % 90, bunu

yaptiklarini belirtiyor.

Egiticilerin sadece % 35'inin, WBT siiresinden
memnun olmadiklarini belirtmelerine sasirdik;

bu, egiticilerin % 65'inin staj slresinin
mifredatin amaclarina ulasmak icin uygun
oldugunu dislindiugliini gosteriyor.

Ogretmenlerin ve &grencilerin gorisleri ile
tutarl olmadigi icin bu gercekten sasirticidir. Ote
yandan, egiticilerin % 35'inin bir stajyer ev
sahipligi yapmak icin maddi tazminat almalari
esastir ifadesine katilmadigi gerceginden de
olumlu bir sekilde degerlendik. Bu, bir WBT
bir o0grenciyi

deneyimi cercevesinde
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barindirmanin basit gergeginin, sirketler igin
odullendirici ve zenginlestirici olduguna karar
Bu,
sahipligi yapmanin sirket icin bir avantaj oldugu

vermemize neden olur. stajyerlere ev

soruldugunda verilen cevaplarla ayni gizgide.%
95'i
O0grenimlerini

olumlu yanit verdi.
daha da
motivasyonunda bir artis gézlemledigini gérmek

Tum O6grencilerin

ileri  gotlirme
seving kaynagiydi. Ustelik hepsi, gelecekteki
kariyerleri hakkinda net bir resim aldiklarina
karar verdiler.

ROMANYA

Anketin Romanya gegis slrecinin gergegini
okuldan ise indirgemek ve lilkemizdeki is temelli
hakkinda

egitmenlerin

egitim  yaklasimi ogrencilerin,

kadar
memnun olduklarini net bir sekilde gérmek

O0gretmenlerin  ve ne
istedik. Gergekten sasirtici olan sey, istisnasiz
olarak egiticilerin % 100'l, 6gretmenlerin % 95'i
ve Ogrencilerin % 92'si egitim sistemi ile ilgili
olmasinin gergegidir. Sonuclar ¢ok iyimser ve
olumludur, ancak is temelli 6grenme sireciyle
ilgili oneriler ve iyilestirmeler soruldugunda,
cesitli onerileri vardi. Siniflarinda is temelli
yontemler uygulayan 0Ogretmenlerin blyuk
ylzdelerinden (% 90) ve 6grencilerin % 70'inin
ogrencileri gelecektekiislerine hazirlamak icin ek
etkinlikler kullandiklarini belirttikleri icin olumlu
bir sekilde etkilendik. Aslinda, 6gretmenlerin
Ogrencilerin hazirlanmasinda pratik ders ve
etkinliklerin blylk ©6nemini vurgulamalarini
bekledik ve ayrica Rumen ogretmenlerin ¢ok
cesitli etkinliklerde yer aldiklarinin farkindaydik
ve onlari gelistirmenin yollarini da 6nerdik ve bu
nedenle, egitmenlerin okullarin geri
bildirimlerini (% 100) dikkate aldigini diglinmesi
Bu

arasinda cahlistigini ispathyor. Staj programinin

sasirticiydi. iletisimin egitici ve okullar

okuldan ise gecisi kolaylastirmaya uygun olup



olmadigl soruldugunda egiticiler de iyimser
davraniyorlar. (% 95).

Egiticilerin  yarnisindan  fazlasi,  yumusak
becerilerin ve teknik becerilerin ayni derecede
onemli oldugunu distnerek sordu; bu, teknik
becerilerin yumusak olanlardan daha o6nemli
oldugunu belirtmelerini  bekledigimiz igin
sasirtictydi. Bu nedenle, etkin ve verimli bir
teknik egitim alabilmek icin ekip c¢alismasi,
dakiklik ve iyi iletisim becerilerini bir araya
getirmek  6nemlidir. Rumen  6grencilerin
cogunlugu (% 88) isyerinde 6grenmenin pratik
bolimina tercih ettiklerini ve bunun bize hig
sasirtici olmadigini soyledi; Ogrenciler pratik
iyi
olmalarinin ¢ok fazla uygulama gerektirdiginin

faaliyetlere hevesle katilirlar, egitimli
farkindalar. Genel olarak, Rumen 06grenciler
isyeri staj

tarafindan yeterince izlenmeleri ve gelecekteki

deneyimine, sirasinda  okullari
islerine hazirlanma bigimine (% 80'den fazla)
gore iyimser cevaplar verdi. Okullar, egitmenler
ve isyeri arasinda yakin bir bag oldugu icin hic de

sasirtici degil; Tabii ki, soruldugunda, iyilestirme

icin hala yer oldugunu ©6nermislerdi.
Katilimcilardan elde ettigimiz iyimser cevaplara
ragmen, Romanya'daki is temelli egitim

sisteminin halen ciddi bir iyilestirmeye ihtiyag
duyuldugunun farkindalar ve ciddiye alinmasi
gereken bazi ortak Oneriler var (bkz. Sonraki
bolim "Sonuglar ve Oneriler").

SLOVENYA

Ankette, Slovenya'da egitim silrecinin kendisi ve
kiriklig
bekliyorduk. Bu hayal kirikliginin her li¢ grupta

sonuclari lzerinde genel bir hayal
ne kadar belirgindigine, ozellikle de pratik
egitime onem verilmesi gerektigini ifade eden
isverenler arasinda ne kadar saskin oldugumuza
sahit olduk. Sasirtici bir sekilde, 6grenciler bile
bu ihtiyaci belirgin bir sekilde fark ederler ve

pratik egitim eksikliginin is piyasasinda daha
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fazla sorun yasamasina yol actigini gosterir.
Ogretmenler arasinda bilgi aktariminin, gencleri
isglici piyasasina ve ilerideki islerine entegre
konusunda ikna

edebilecekleri edecegini

ongorduk. Anketin sonuglari, bunun tersini
ortaya koydu. Ogretmenler ayrica daha pratik
calisma evrelerini istemekte ve genc 6grencileri
yetistirme slrecinde isverenlerin destegini
almak icin caba gostermektedirler. Beklendigi
gibi, gercek durum ve okuldaki ekipmanin
durumu arasindaki biylk ugurumdan sikayet
eden bir genel grup vardi. Bu, okul sisteminin ve
hizh

Hem

O0gretmenlerin  ayak uyduramadiklari

teknolojik ilerlemenin  sonucudur.
ogrencilerin hem de 6gretmenlerin ¢ogu ayni
sorunu gosterdi. Ayrica, O0grenciler 6grenmek
icin sirketlerine geldiginde isverenler her giin bu

durumla karsi karsiyalar.

katkilar beklemedik.
ogrenciler egitimlerine ve

Ogrencilerden 6nemli
Bununla birlikte,
karsilastiklari sorunlara glicli bir ilgi gosterdi.
Buna ek olarak, okul ve isverenler arasinda daha
iyi bir isbirligi dnerdiler ve pratik egitim icin daha
fazla firsat olmasini saglamak icin isverenlere
katihmlarini édillendirmeyi dnerdiler.

Ogretmenler arasinda daha pratik becerilere ve

daha az teorik 06grenme icerigine ihtiyac

duyulacagini dasinmedik. Yurtdisinda pratik
beceriler kazanmanin tekrar sorusturmasini
iki
grubun algilamadigi rolleri etrafinda mentorlara

beklemedik. Ogretmenler ayrica, diger
yonelik bir egitim / hazirlik yapilmasi gerektigini
vurguladi.

isverenlerin ¢cok az zamani olmasina ragmen,
kendilerini gercekten ankete adamislar ve bircok
sorunu 6n plana cikarmislardir. En 6nemli 6neri
arasinda, daha genis bir pratik egitim sunmaya
hazir oldugunu belirtmenin yaninda, okulun ve
isverenin arasindaki isbirligin iyilestirilmesini
arzusu ve aralarinda bilgi akisini arzusu vardi.



Mentorlar, 0Ogrencilerin  egitiminde sorun
yasayan Ogrencilerin dnemini vurguladilar, en
glincel konular pratik deneyim eksikligi ve genel
teknik geri kalmaydi. Bazen ne mentorlar ne de
icerigiyle ilgili
kendilerinden beklenen seyin yeterince farkinda

Ogrenciler, stajin olarak

degildirler.

ISVEC

isvec'te yapilan ¢alismada, 6gretmenlerin WBL
aktivitelerini planlama ve degerlendirmeyle ilgili
daha ifade
bekleniyordu. Yanitin ardindan, yanitlayanlarin
% 100'Unin sahip olduklarini iddia ettiklerini not
edebiliriz.

disik  rakamlar etmeleri

Hedef gruplar arasinda da bir tutarhilik bekledik
/

ogretmenlerin bircok egitimsel soru hakkinda

ancak Ogretmenlerin  ve egitmenlerin
olduk¢a benzer bir goriise sahip olduklarini
gordik. Okullar ve igyeri arasindaki iletisim
eksikligine iliskin isaretler bekleniyordu - hedef
gruplarin yorumlarini dogru sekilde gosterdigi

varsayimi.

Ogretmenlerin siipheleri konusunda, WBL'nin
o0grenme icin komplike bir form oldugunu
dustndukleri beklentiler, 6gretmenlerin yaklasik
% 70'inin ulusal WBT yaklasimindan memnun

olduklarini ve % 25'inin kendilerinden memnun

oldugunu soyledigi igcin, WBL'nin daha az
kullanigh  bir 6grenme yontemi oldugunu
distndn.

Bizi sasirtan sey, yukarida belirtilmis olan

bile,
ogrenciler arasinda bir 6grenme bicimi olarak

sonuclarla ozellikle egitmenler ve

WBL ile genel bir tatmin edici oldu.

Bir baska sasirtici gercek, WBT/WBL faaliyet-
lerinin iyilestirilmesi icin alanlar konusunda

ogretmenler ve egiticiler arasinda vyapilan

anlasmaydi.
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isvec'teki okullarin 6grencileri icin rehberlik

sagladigini  bilmekte, rehberlik personelinin
varligi  hakkinda bilgi eksikligi de biraz
sasirticiydu.

Dahasl, o kadar ¢ok 6grencinin, WBL'nin daha
fazla 6grenme motivasyonu icin hicbir olumlu
etki yaratmadigini ifade ettiklerini beklenmedik
bulduk.

TURKIYE

Tirkiye'de yapilan WBT anketi sonucunda, tim
ulkedeki
performansindan son derece memnun olduklari

paydaslarin isbasl egitimi
gorildu. isyeri egitimcilerinin % 95'i, Glkedeki is
basinda egitimden memnun oldugunu ifade etti.
Ogretmenlerin ve &grencilerin % 75'inden
memnun oldugunu belirtti.

Ogrencilerin % 85'i, yaptiklar pratik egitimin
gelecekteki ¢alismalari igcin 6nem tasidigini ve
kendilerini WBT deneyimi sirasinda is yerinin bir
farkinda

olduklarini belirtti. Egiticilerin % 75'i 6grencilerin

parcasi  olarak hissettiklerinin
bilgi birikiminin is basinda egitim icin yeterli
oldugunu belirtti. Bu ylizde 6grencinin nitelikleri
beklenenden duasuktliir. Tim  6gretmenler
WBT'nin yararh oldugunu belirtmekle birlikte,
% 80'inde
planlanmasi ve degerlendiriimesi konusunda
bilgi  sahibi Bu

arastirmanin

sadece WBT deneyimlerinin

olunmaktadir: sonug,

en belirgin noktasini
olusturmaktadir. Geriye kalan % 20'lik oranin
onemli oldugunu dislinliyoruz.

Isbasi egitimi alan 6grencilere daha fazla mesleki
rehberlik etmesi beklenen 6gretmenlere gore,
bunlarin % 55'i okulda kariyer rehberligi yapiyor.
isyerindeki egitmenlerin % 25'i de bu rehberligi
yapiyor. Ozellikle egitimcilerin mesleki kariyer
rehberligi konusundaki faaliyetleri beklentilerin
¢ok altinda ve bu konudaki kayitsizliktan okuldan

ise geciste olumsuz bir etkisi bulunmaktadir.



4_lyilestirme igin dnerilerimiz ve sonuglarimiz nelerdir?

Belirtildigi gibi, bu
okuldan isglicii piyasasina nasil geldiklerini ve

Avrupa'daki genglerin

nasil hazirlandiklarini Ulkeden Ulkeye
degistirecek yontemdir. Bir (lke c¢ogunlukla
okullarda hazirlik siireci tGzerine yogunlasirken,
baska bir llkenin ana odagi isyerinde 6grenme
ve sirketlerin bu silrecte yer almasidir. Bu farkl
yaklasimlar, bu projede yer alan ortak Ulkeler
tarafindan temsil edilmektedir. Onceki bulgulara
karsi, cevrimici (online) sistem arastirmasinda
O0gretmenlerin, egitmenlerin ve Ogrencilerin
yaptigi gibi, spesifik sistemi iyilestirmek icin
yapilan énerilerin ¢ogunun benzerligini sasirtici
bulmaktayiz. Bazi merkezi talepler ve sonuglar
burada 6zetlenmekte ve daha sonra iyilestirme

amacl ulusal 6neriler sunulmaktadir.

Gergek kosullar altinda bir sirkette staj yaparken
¢alisma deneyimi, gengler igin ¢ok 6nemli bir
deneyimdir. Kisilikleri gliglendirilecek, 6zgliveni
ve benlik saygisi artacak ve daha sonraki kariyer
tercihlerinin net bir resmini elde edeceklerdir.
Ankette temsil edilen tim Ulkelerde gencler bu
is deneyimi araniyor. Bilgi ve yeteneklerini
gercek calisma kosullari altinda kanitlamak
istiyorlar. Pratik 6grenme evreleri daha uzun

sirmeli ve sirketler strecte yer almahdir.

Buna gore, okullar ve sirketler arasindaki ile-
tisim ve igbirliginin gelistiriimesi ve yogun-
lastiriimasi gerekiyor. Ogretmenler ve egiticiler
birlikte
zorundadirlar. Stajin sonuglari degerlendirilmeli

0grenme  hedeflerini tanimlamak
ve onaylanmazsa, daha ileri 6grenme yolunu
incelemek gerekir. Ne sirket ne de 6grenci, staj
sirasinda geng kisinin sadece "staj yapmig"
oldugu hissine kapilmamalhdir. Ogretmenler
yalnizca kritik 6grenme asamalarindan haberdar
olmakla kalmaz, ayni zamanda planlamaya ve

uygulamaya aktif olarak katilirlar. O¢gretmenler
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is temelli 6grenme faaliyetlerini kendi 6gretile-
rine katistirmaya tesvik edilmelidir. Okullar, te-
ori ve pratik 6grenmenin birbirleriyle etkili bir
sekilde nasil baglantili olabilecegini duslindir-
melidirler, boylece 6grenciler bu iliskileri kolayca
izleyebilir. Onlar surekli gelisen teknolojik ge-
lismeleri takip etmeleri gerekiyor. Mifredatlarin
surekli giincellenmesi ve ekipmanlarin ve maki-
nelerin modernlestirilmesi gerekiyor.

Kuramsal bilgi birikimi ve teknik becerilerin
Ogretilmesinin yani sira okullar, geng 6grencinin
genel kisilik ve temel sosyal becerileri lizerine o-
daklanmalidir - glivenilirlik, dogruluk, beceri,
takim calismasi ve ¢ézme becerisi Sorunlar, is
piyasasina basarili entegrasyon icin gereken tim
onemli yumusak beceriler ve yetkinliklerdir.

= Gengler, isglict piyasasindaki konularda gev-
relerinde tavsiyelerde bulunabilecek birine
ihtiya¢ duyarlar. Dogru kariyer secimi, gerekli
yetkinlikler, egitim ve is ilanlari, basvuru sireci
ve benzerleri ile ilgili sorular, genglerin isglict
piyasasina girmesi adina cevaplanmasi gereken
onemli sorulardir.

Okullar ve sirketler bu nedenle kariyerlere reh-
berlik etmek ve 6grencilere goriinir kilmak icin
adlandirilmis bir kisi atamahdirlar.

BULGARISTAN

hedef
sunlardir:

Kisacasi, Bulgaristan'daki iyilestirme

gruplarinin temel Onerileri

isverenlere, rehberlik gorevlilerine, egitim
kurumlarina ve stajyerlere yasal olarak bagl
yuaktmlulukler; Gercek bir calisma ortaminda
daha uzun bir staj donemi; Ortak programlarin
mifredatlari

gelistirilmesi yeni okul (isgtict

piyasasinda okullar, is yerleri ve kurumlar);



Egitim sektorine yapilan yatirimlar ve 6grenciler
icin Ucretli calisma uygulamalari.

Ulkemizdeki ilgili makamlara onerilerimiz
sunlar:
Oncelikle, egitim reformunu uygulamaya

koymayi ve revize edilen Mesleki Egitim ve
Ogretim Kanunu'na (2014 sonuna) gére mesleki
egitim ve Ogretimin ikili sistemini genigletmeyi
Oneriyoruz. Gergek bir isyerinde pratik egitim ile
spesifik egitim arasinda daha yakin bir iliski
kurmak igin is sektori igin diizenli olarak ihtiyag
analizi anketi gergeklestirmek gereklidir.

Ogretmenlerin ve rehberlerin isletme
sektoriinde yetistirilmesinin yani sira ikili egitim
uzmanlari ve o6gretmenlerin, 6gretmenlerin ve
rehberlerin  motivasyonunu ve vyeterliligini
artirmak onemlidir. Okuldan ¢alisma hayatina
gecis icin ¢ok 6nemli olan sey, okul asamasinda
sosyal beceri ve anahtar yetkinliklere hakim
olma siirecidir. Teorik bilgi ve teknik becerilerin
ogretilmesinin yani sira okullar, geng 6grencinin
genel Kkisilik ve temel sosyal yeterliliklerine
odaklanmak zorundadir. Gegis yapmak icin okula
katilan herkes arasinda tam koordinasyon
gerekiyor. Egitim kazanim ve istihdaminda
onemli etnik ve bolgesel farkliliklar olmali ve Staj

icin Ulusal Program gelistirilmelidir.

ALMANYA

Almanya'daki anketin temel bir sonucu olarak
teori ve pratik 6grenme asamalariyla baglanti
kurmak ve 6grencileri is yerinde daha iyi eslik
etmek ve denetlemek icin okullar ve sirketler
arasindaki iletisim akisini gelistirmek icin acil
beklentiler var. Ayrica, tim 0grenme
evrelerinde, okulda ve isyerlerinde dogru kariyer

rehberligine acilen ihtiya¢ duyulmaktadir.
Bu nedenle sunlari 6neriyoruz:

Her seyden once, sorumlulari, pratik 6grenme

asamalarinin  planlanmasi, uygulanmasi ve
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degerlendiriimesi de dahil olmak Uzere, is

temelli ogrenme slirecinin timiinde

o0gretmenleri etkin bir sekilde dahil etmeye
cagiriyoruz ¢linki 6gencilere eslik etmek icin

sireg ve slregleri uygulamak zorundalar.

Geng¢ Alman Odgrenci- ZIB/Almanya

Okul
iyilestirmek icin, is sektoriyle siirekli ve surekli

ve sirket arasindaki iletisim silirecini
iletisimden sorumlu her okulda belirlenmis bir
Northrhine-
Westfalia'da, StuBO adi verilen bir koordinasyon

kisi  bulunmalidir.  Ornegin,
pozisyonu zaten kurulmustur. Bu kisi cogunlukla
okulda

programini

her tirli  mesleki oryantasyon

planlamak ve  uygulamakla
ilgilenmektedir. isgiicii piyasasi ile iletisimin
dizgin akisini saglamak icin vyeterli alanin

bulunmasi icin bu pozisyon glglendirilmeli ve

uzatilmalidir. istenilen, &grencilerin  kariyer
rehberligi gorevini iletisim koordinatorinin
goreviyle  birlestirmek  olacaktir.  Anket,

O0grencinin yanindan, orta ve meslek okullarinda
dogru tavsiye ve danismanlik almak icin blylk
bir ihtiya¢ oldugunu ortaya koydu. Mesleki
rehberlik gorevi, ilgili 6gretmenin az ya da ¢ok
gonilli sorumluluguna birakilmamalidir.

Son olarak onemli olan sey, isle ilgili temel
niteliklerin, anlasilabilirlik, dogruluk ve bir
takimda calisabilme gibi yumusak becerilerin
dizgin bir sekilde iletisim kurmasi, catismalarin

¢Ozlilmesi ve benzer sekilde c¢ozilmesi gibi



konularda egitimin Kamu meslek okullarinda ve
0zel mesleki egitim merkezlerinde cok iyi ele
alanmahdir.

ITALYA

Daha iyi iletisim ihtiyaci, 6gretmenler, sirketler
ve O0grenciler olmak lzere, okuldan ise gegis sis-
temindeki lic aktor tarafindan rapor edilmekte-
dir. Ozellikle anket, sirket tarafinda ana kritik
konularin Ogrencinin becerileri ve yetkinlikleri
ve 6grencilerin ¢alisma tecribeleri boyunca yer-
ine getirmesi gereken gorevlerin tanimlanmasi
tzerinde durmustur. Ogrencinin, &gretmen
gozetiminde, sirkete okul programi ve edinilen
beceriler konusunda geribildirimde bulundugu
bir "Yeterlik Pasaportu" lretilmesi, ayni za-
manda 6grenciyi sorumlu hissettiren yararh bir
iletisim araci olusturabilir ve Okul-sirket di-
yalogunda kendisine sorumluk vyukleyebilir.
Ogrenci kendini sirkete tanitmakta ve onun
neler vyapabilecegini disundiugini acikla-
maktadir. Bu bilgi formlari ayrica staj deger-
lendirmesinin  temelini  olusturabilir.  Ayni
sekilde, sirket bazen stajin uygulama yontemleri
ve bunlari barindiran sirketler hakkinda ayrintili
bilgi eksikliginden sorumlu olan 6grencilere - sir-
ketin temel Ozellikleri ve Is sektord, tarihi,
misyon ve organizasyonu ve staj icin gerekli

yeterlilikler dnceden bildirilmelidir.

Ogrencilerin miifredatini is piyasasinin &zel
taleplerine daha uygun hale getirmek icin okul
programini butinlestirme imkani, iletisim /
isbirligi de bir diger 6nemli husustur. Okullar, sir-
ketler ve ayrica egitim kurumlari ve kamu yetkil-
ileri buglinlin 6grencilerini yarinin iscisi olmaya
hazirlamak icin isbirligi yapmali ve hem sektorel
hem de enlemesine olan yeteneklerin ne
oldugunu acikhyordu. Gergekte, 2010 yilindan
bu yana, italyan yasal cerceve, okulun ve sir-
ketlerin, sendikalarin, yerel yetkililerin ve (n-
iversitelerin temsilcilerinden olusan Teknik Bilim
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Komitelerinin kurulmasi igin okulun egitim
hedeflerini ve mesleki ihtiyaglarini baglama roli
ile sagladi. Bolge. Ne yazik ki, sadece birkag okul

bu komiteleri kurdu.

Okullar ayrica sirketlerin stajlarini sirketler igin
daha etkili ve cazip hale getirmek igin sirketlerin
spesifik taleplerini almak ve 6grenciler igin daha
motive etmek igin agik olmalidir.

Is tecriibesinin degerlendirilmesi de bir gelisme
noktasi olarak kabul edilmektedir. Okul taraf-
Iinda, sirketler okul ile ortak bir degerlendirme
Olcegi bilmeli ve paylagmalidir. Bu zorunluluk,
sirketler tarafindan staj sonunda 6grencilere ve-
rilen notlarin, ilgili okul konusu icin 6grencinin
genel degerlendirmesine ve bu bir sonraki okul
yildan son sinava kadar da acil hale gelmesini
saglar. Sirket tarafinda degerlendirme, ekip
galismasi, zaman yonetimi, farkli kiltir cev-
resine uyum, kisilerarasi davranislar, inisiyatif,
esneklik, dakiklik ve o6grenme istekliligi gibi
capraz becerileri de iceren sirket gercegine daha
uygun hedefleri anlamalidir. Ogrenciler bazen,
calisma tecribesi sirasinda uygun bir izleme
strecinin eksikligini bildirdiklerinden, periyodik
degerlendirme anketleri de bu yénde yardimci
olabilir. Ogrencilerin barinak icin mevcut sirket-
leri bulmada okullarin karsi karsiya kaldiklari
gicliiklerle ilgili olarak, ézellikle italya'daki me-
vcut ekonomik durum, kiglk ve orta Olgekli
isletmelerde kesinlikle yardimci olmuyor. Sirket-
ler icin stajin cekiciligi, diger tim AB Ulkeleri ile
paylasilan donim noktalarindan birisi olarak
simdiden tanitilmis bir baska 6zelliktir.

Sirketler, okullarin "staj 6grencileri" ne mimkin
oldugu yerden sikayet ederler; bu da, zorunlu
saatlere ulasmak icin gelistirilen, okul pro-
gramindan c¢ok uzak bir calisma tecriibesinin
oldugunu ileri siirer. Yillar gectikce, okullar me-
vcut sirketler agi gelistirmis ve onlarla yakin bir
iliski kurmus ancak bu havuzun 6zellikle kiiclik



sehirlerde genisletilmesi ve gesitlendirilmesi ko-
nusunda zorluk cekiyorlar. 2015 yilinda yrr-
lGge giren en yeni Kanunla getirilen "Sirket Kayit-
lar", sorunu ¢6zmedi, yalnizca birkag¢ sirket
abone oldu. Konunun kotliye gitmesi icin,
okullarin 6grencileri ev sahipligi yapabilecekleri
olasi ilk sirketlerin segiminde kullandigi temel
Olcutler 6grencinin evinin ve sirketinin yakinhgi
ve buna erismek icin toplu tasima araglarinin
bulunmasidir: bu unsurlar, stajin fizibilitesi igin

gereklidir.

Olasi bir ¢o6ziim, Kamu Makamlarini, endistriyel
alanlara veya talep Uzerine hizmetlere lcretsiz
ulasim hizmetleri icin okullarla yapilan belirli an-
lasmalar yoluyla dahil edebilir. Ote yandan, daha
genis sayida mevcut sirkete duyulan ihtiyag,
cazibecilik konusuna da deginmektedir; gekicilik,
ayni zamanda kultlrel konularla da baglantilidir
- sirketle basit ama etkili bir iletisim bu nedenle
onemlidir. Ogrencileri barindirmanin  olumlu
yonleri hakkinda, okullarin stajyerleri ve sirket-
leri desteklemek icin uygulayabilecegi spesifik
faaliyetler (diger bir deyisle, okul programini gir-
ketlerin ihtiyaclariyla eslestirmek) dahil olmak
Uzere firmalar bilgilendirmek ve
hassaslastirmak icin bir iletisim akisi gelistirilme-
lidir.
desteklemek icin okulda diizenlenen ek etkin-

Ogrencilerin  mesleki  deneyimlerini
likler daha etkili olmasina katkida bulunabilir.
Anket, 6gretmenlerin sistematiklestirilebilecek
pek cok olumlu deneyden 6rnekler gbsteriyor:
simule edilmis isletmeler, is piyasasindan (sirket
sahibi, sendikalarin temsilcileri, is ajansi operat-
orleri) temsilcilerle goérismeler ve eski 6grenci-
lerle 6zel egitimler Yumusak becerilerin gelistiril-
mesi, sirket

ziyaretleri, is gorlismelerinin

similasyonu ve benzeri unsurlar.

MALTA

Anket, Malta genclerinin kariyer secimlerindeki
olumlu ve olumsuz yonlerini ve okuldan ise gecis
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surecinde alinan yollari géstermektedir. Okul
tercihlerinin genclerin gelecekteki hedeflerini
nasil onceden belirleyebilecegini gosterdi. Su
anda bazi sorunlara ragmen, ¢ogu geng insanin
islerine blyulk sikintilar yasatmadan yerlestikler-
ini gostermistir. Son bir notada, gecis slirecinde
yer alan oyuncularin ¢ogundan iyi niyet gor-
dtglimizu belirtmek isteriz. Bununla birlikte, ¢a-
balari, bireysel bir temel lzerinde olma egilimi
gostermekte ve etkinligini azaltacak ayrik eylem-
ler yapilmasina neden olmaktadir. Geng insanlar
yumusak bir gecis doneminde yardimci olmak ve
ayni zamanda yeteneklerini maksimum potan-
siyellerinden faydalanabilmek icin yardim edile-
ceklerse, tim oyuncularin birlikte bir araya gel-
mesi ve birlikte koordine bir ¢aba sarf etmeleri
icin grup halinde ¢alismasi gerekir.

Geng Ogrenciler- Hermes, Malta

Bu nedenle sunlari 6nermekteyiz:

= TUm paydaslarin, okuldan ise gegisle ilgili
Bu
paydaslar, egitimcileri, isverenleri, 6grencileri ve

eylemlerde  bulunmalarini  saglamak.
velileri, ayrica sendikalar, Sanayi Federasyonu,
Ticaret Odasi ve digerleri gibi diger organlari
icerir. Katihm, yonetim kurulu temsilciligiyle
sinirlandirilmamali, ancak belgelerin taslagina
katihm, toplanti organizasyonu ve genclerin
gecis
okullarla

¢alismalarinda bulunmalar

ilgili
dogrudan faaliyetlerle de iliskilendirilmelidir.

gereken

projelere katihm gibi diger



Kariyer rehberligi ve c¢alisma diinyasina
Ogrencilerin hazirlanmasi saglanmalidir. Bazi tlr
yapilar, ya farkli taraflar arasindaki isbirligi
anlasmasiyla, ancak muhtemelen bagimsiz bir
kurulusun kurulmasi yoluyla hazirlanmahdir.

Okullarda rehberlik ve danisma saglama ve is

dinyasiyla  ilgili  program  programlarini
calistirma  sorumlulugunu Ustlenecek  bir
kurumdur.

= |s deneyimi sunarken isverenlerin veya

temsilcilerinin, okuldan ise gecis slrecine, cesitli
dizeylerde, yiksek seviyede kurullarda temsil
edilmeleri, ders agiklamalari hazirlanmasinda ve
aktif roli oynarken ekiplerde gorev almalariyla
istenmesi gerekir. isverenlerin, &grencilerin
almasi gereken becerilerive is deneyimlerini fark

etmeleri saglanir.

PORTEKIiz

Portekiz'deki anketten iki ana sonug c¢ikarila-
bilir.

Her seyden oOnce, WBT(is tabanli egitim)
deneyimleri 6grenciler icin sarttir cinki emek
piyasasina yeterli erisimi saglamak icin bir
hazirlik doénemi olusturmaktadir.  Ayrica,
gelecekteki calisanlari egitme ve hazirlama
firsati yakalayabilen sirketler i¢in katma deger
birlikte, bu WBT
deneyimleri, eger daha uzun sirerse kesinlikle

daha etkili olacaktir.

sunuyorlar.  Bununla

ikincisi, WBT, 6grencileri daha fazla 6grenmeleri
ve onlara daha fazla WBT tecriibesinin belirli bir
gelecekteki kariyer distincesinin ne kadar kolay
olacagl sonucuna varmalarina yol acan mesleki
hedefler belirlemelerine olanak tanimak igin
motive etmektedir.

Bu nedenle sunlari dnermekteyiz:

Kamu ortadgretim ve meslek okullari ve mesleki

egitim  merkezleri, motive olmus ve

profesyonelce hazirlanmis 0Ogrencilerin  olup
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olmadiklarini veya teorik bilgiye sahip olduklari
siniflarda kalmasini isteyip istemediklerini ciddi
bir Bu
organlar, egitim hedefleri ile ilgili oncelikleri

ve kapsaml sekilde yansitmaldir.
tanimlamak ve bdylece ogrencilerin  WBT
deneyimlerini arttirmak ve genisletmek igin
onemlidir. Bu nedenle, bu kurumlarin, daha
uzun ve daha sik karsilasilan WBT deneyimlerini
planlamak igin sirketlerle olan ortakliklan

glclendirip saglamlastirmalari 6nemlidir.

Dahasi, bu glclendirilmis ortakhklar, okul
miufredati boyunca hangi 6nemli becerilerin
Uzerinde durulmasi gerektigini tanimlayarak
stajyerlerinin sirketlerin profesyonel ihtiyaglarini
ve ticari

gereksinimleri  karsilayabilmesini

saglayacaktir.

Son olarak, sirketler bir WBT deneyimi igin bir
O0grenci barinmasi sirketleri igin asilsiz kosul
olmamakla birlikte, mali tazminatlar sirketleri bu
firsati daha sik ve daha etkili bir sekilde sunmaya
tesvik edebilir.

ROMANYA
Romanya'da mezunlarin isgici piyasasina
girmesini artiracak ulusal bir stratejinin

bulunmasi gerekiyor. Bu stratejinin spesifik
hedefleri sunlariicerir:

* Mezunlarin isgicU piyasasina sokulmasini
kolaylastirmak igin kilit stratejileri belirlemek.

= Stajyeri gemilerinin rolini ve organizas-
yonunu sunmak.

= Kariyer danismanligi faaliyetlerinin etkin-
ligini analiz etmek.

» Egitim faaliyetlerinin temel o&zelliklerini
tanimlamak.

Mezuniyet sonrasi yasanan zorluklara karsihk
olarak, baskalarinin yani sira asagidaki stratejiyi
de ana faaliyetler olarak oneriyoruz: isyerinde
o6grenme durumlari gelistirmek, danismanlik ve
kariyer rehberligi saglamak, ayrica danismanlik



ve ise entegrasyon konusunda yardim ve
detayli bilgi vermek.

Mesleki
mezuniyet oncesi yapilan sirketlerde zorunlu

yeterliklerin  yetistirilmesi icin
meslek mensuplari organize etmek.

= Kariyer rehberligi diUzenlemek, once
engelleri ve ihtiyaclari belirleyerek kisisel bir
kariyer plani gelistirmek.

= Takim calismasi yetenedgi, girisimci beceriler,
onde gelen yetkinlikler, iletisim ve dil becerileri
gibi temel becerileri gi¢lendirmek igin egitim
tirU etkinlikler ve atolye calismalari da dabhil
olmak Uzere sirekli danismanlik ve yardim.

= Okullar ve sirketler arasinda aktif ortakliklar
kurma ve destekleme, dezavantajli 6grencilere
maddi destek olusturma, emek piyasasinin yeni
daha iyi

gozden  gegirme,

alarak
Teorik-
lehine

gereksinimlerini referans
mufredatlar
oranini

Uygulama aktif ogrenme

degistirme gibi daha ileri faaliyetler.

SLOVENYA

Slovenya'da, Ug katilimci grubun, 6grencilerin,
ogretmenlerin ve rehberlerin yaptigi birgok
oneri ve oOneriler vardi. Temel ve en 6nemli
oneri, bir isverenin calisma yerinde harcanan
pratik 6grenim suresini artirmaktir.

Ogrencilerin mesleki ve mesleki nitelikleri
hakkinda bilgi sahibi olmalarini saglayacak
genis kapsamli saat sayisi icin iyi bir ornek orta
ogretim mesleki egitimde gorulir.

Mdifredatinamaci, katilimcilarin ¢ogunlugunun
Sloven egitim sisteminde sahip oldugu en
belirgin gereksinimleri belirtir ve wvurgular .
Uygulamali 6grenmenin saglanmasi gereklilikleri
cercevesinde, Ogrencilerin sadece mesleginin
ozelliklerini 6grenmek ve 6grenmek icin hafta ici
iki glin harcamasi tanimlanmaktadir. Genel
egitim konularini 6grendikleri glinler yliksek
notlarda, okulda pratik 6grenme, sirketlerde is
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temelli 6grenme ile birlestirilir. Bu slire yaklagik
alti ay boyunca uzanir ve diger mesleki egitim
programlari ile karsilastirildiginda, Slovenya'da
sunulan en uzun isbasi egitim siresidir.

Genel alt nesnelerin 6gretilmesi icin gegcen saat
sayisl, daha fazla sayida pratik egitimden yana
distrilmelidir. is temelli grenim icin ek saatler,
Ozellikle de belirli bir is akisini tamamlama
daha
¢alisma alaninda gerekli adimlarin kademeli

prosedirlerini 6grenmek igin pratik
olarak basarilmasina ve daha bagimsiz 6grenci

calismalarina yonlendirilebilir.

Sonug olarak, 6grencilerin edindikleri bilgileri
uygulamal olarak kullanmaya basladiklari isyeri
ile daha yumusak bir alistirma yapmalarini
saglarlar. Bu imkanlarla paralel olarak okullar ve
bir
hazirlamak ve sunmak icin isbirligi yapmak

isverenler arasinda faydali mifredat

gereklidir. Bu, 6grencilerin her belirli seviyede

bilmek istedikleri seyleri sistematik olarak
aciklayan mentorlar igin bir sunum saglamalidir.
Mentorler daha sonra Ogrenciler sirkete

geldiginde ne bekleyeceklerini bilirler. Buna ek
olarak, mufredat 6grencilerin is temelli 68renme
durumlarinda 6grencilerin

neyi Ogrenmesi

gerektigini acikca ortaya koymaldir.
Danismanlardan gelen geribildirimler, okullara
ogrencilerin belirli bilgilerini gelistirmelerine
yardimci olmali; bu da ise dayali 6grenme
durumunda ulasilamamistir. Bir isyerinde pratik
egitimin 6denmesi ¢ok o6nemli bir konudur.
isverenler, &grencilerin gercek bir is temelli
0grenme deneyimi gergeklestirmesine imkan
saglayan uzmanlardir, fakat ayni zamanda
O0grencilere bunu nasil yapilacagini 6grenecek
kisilerdir. Ogrencilere gbstermek ve 6gretmek
icin harcanan deneyimlere ve zamana dayall
bilgiler genellikle teorik 6grenimden edinilen
bilgilerden daha degerlidir. Okullarda, 6zellikle
de 06grenme slrecinin ve bilgi sonuclarinin
glincel kullanimina

ekipmanlarin oldukga



glvenilir oldugu yuksek teknoloji mesleklerini
egiten okullarda donanimin gelistirilmesi blyuk
bir gerekliliktir. Gergceklere yakin yaklasim olan
daha iyi
simulatorleri kullanimi ile, isyerinde 6grenme

donanimlar veya hatta 6grenme

okul ortamindan bir sirkette gergek bir is temelli
0grenme ortamina becerileri aktarmak daha

kolay  olmalidir.  Ayrica, bu amacglar
dogrultusunda, 6gretmenler, gerekirse, sirketler
icinde daha iyi egitim almis olmahdirlar.

Katilimcilarin, diisiinmeye deger diger onerileri
arasinda, ders saatleri disinda, bireysel egitim
icin derslik kullanma imkani var; bu da 6zellikle
baska vyerlerde uygulama imkani yoksa
ogrencilere uygulama imkani taniyor. Buna ek
olarak, ilave uygulama icin uygun olan daha fazla
sayida uygulama modeli ve 6rnek sunulacaktir.
Bazi meslekler veya esnaflar icin, okul egitiminde
daha ¢ok sayida pratik faaliyetin yer aldigi ve
isverene katilmadan o6nce etkinliklerinin test
edildigi tercih edilecektir. Son olarak da en
Oonemlisi, isinde en az birkag yiIl somut galisma
tecriibesine sahip olan ve mesleginiicra eden ve
ayni anda Ogretim yapan Ogretmenler igin

ylksek bir talep omasidir.

ISVEC

isvec'te, temelli 6grenme yaklasimini

1$
gelistirmeye yonelik temel 6neriler sunlardir:
Ogrencilerin yorumlariyla ilgili olarak, genc
ogrenciler daha pratik ve daha az teori istiyorlar,
ancak 6te yandan okuldan ise gecis sisteminden
dile
ogretmenler

memnun olduklarini getirmektedirler.

Ogretmenler ve acisindan,

iyilestirilmesi gereken seyler ise sunlardir:

= QOkullar ve ¢calisma hayati arasinda daha yakin
temas

= WBL donemlerinin planlanmasinda daha iyi
isbirligi (okul ve isyeri arasinda)

Daha iyi ve belki daha detayl 0Ogretmen
egitimleri

24

Konu alanlarini  yansitan igyerlerinde

O0gretmenlere isbasi egitimi firsati

Ulusal egitim yetkililerinin Isve¢'te WBL'nin
gelistirilmesiicin asagidaki dnerilere bakmalarini
tavsiye edebiliriz:

= WBL ile mesgul 6gretmenlerin egitimi igin
ulusal gereksinimler

= QOkullari 6gretmenlere is diinyasinda is basi
egitim i¢cin zamana ayirmaya tesvik eden
mekanizmalar olusturulmal

= Etkili WBL ¢6zlimleri olusturmak igin gerekli
sureglere katilmi derinlestirmek igin is pazarini
tesvik etmek i¢in daha gl¢li mekanizmalar
olusturulmal

= QOkuldaki rehberlik faaliyetlerini gelistirin -
ilkokuldan

O0gretmenlerin

yetiskin O0grenme alanina,

ve Ogretmenlerin  sirece
katilimini artirarak genglere is diinyasinin daha

iyi bir gorintlisini kazandiriimal.

TURKIYE

Ozellikle anketler incelendiginde, dgrencilerin
stajyerlikten istihdama gecis sonuglarinin heniiz
istenilen seviyede olmadigi gorilmektedir. Bu
durumu iyilestirmek igin asagidaki Onerileri

sunariz:

= QOgrenci, isletmede staj ve egitim sonrasinda
istihdam edilirse, ustadgretici fazladan kadar
Ucret almalidir.

= Ayni isletmede birden fazla 6grenci staj
yaplyorsa, her 6grencinin ayni programi takip
etmesi sart olmamalidir. Ogrenciler, ilgileri,

yetkinlikleri, bireysel gerekgeler, kisilik, tercihler

ve  kisisel  kosullar  nedeniyle  farkhlik
gosterebilirler.
= Usta Ogreticiler icin egitim semineri

dizenlenmelidir.
= isyeri sahipleri, staj ve istihdamdan haberdar
edilmelidir.



5_Birbirimizden ne 6grenebiliriz? lyi uygulama 6rnekleri.

2 yillik ¢alisma yilinda proje ortaklari, gengleri
isglicl piyasasina hazirlamanin tek bir yolu
olmadigini yakinda kesfettiler. is temelli 6gren-
meye yonelik farkli yaklagimlar tartisirken ve
diger ulkelerdeki pedagoglarin uzmanhgini din-
lerken, ortakliklar kisa strede farkli araclar,
yontemler ve vyaklagimlarin hepsinin hak ve
uygunluga sahip olduguna kanaat getirdiler. Ote
yandan, ortak inancimiz ayni zamanda is
piyasasinin kendisi ve isverenlerin siirece dahil

olmalari esastir.

Bu nedenle, ortaklar, orada bulunabilecek
okuldan ise gecis surecine bakilmaksizin, diger
Avrupa ulkelerindeki uzmanlar ve uygulayicilar-
dan ¢ok sey 6grenebilecegimiz konusunda ikna

oldular.

isbirlikleri bu inang temelinde, is temelli egitim
yontemleri ve projelerinde iyi uygulama or-
Bu
piyasasinin staj ve c¢iraklik baglaminda dogrudan

nekleri toplanmistir. ornekler, isglicl
katilimiyla daha dar anlamda is temelli egitim
uygulamalari oldugu gercegini gbz oniine almak-
tadir. Ayrica, daha once "isle ilgili 6grenme ne an-
lama gelir?" bélimiinde ve "WBL ile ilgili faaliyet-
ler" (sayfa 7ff'ye bakiniz) baslikli bélimde acgik-
landig Gzere, geng 6grencilerin galisma diinya-
sina ve gelecekteki islerine hazirlanmasina yone-
lik yaklasimlar da uygundur. Asagidaki sayfa-
larda, derleme icin secilecek kadar anlamh
oldugu dustnulen her iki tGlkeden iki 6érnek bu-
lacaksiniz. Genel bir kural olarak, ortak kurumlar

tarafindan uygulanan veya uygulamaya dahil

25

olduklari - bu nedenle, basariya 6zel is temelli
0grenme deneyimlerinin uygunlugunu temin
eden uygulayicilar tarafindan test edilmis olan
ornekler segilmistir.

lyi uygulama érnekleri bélidiimde kisa bir agikla-
masinin yani sira, gerekli kaynaklarin (siire, serti-
fika, potansiyel maliyetler vb.) giiclii ve zayif yon-
lerinin bir karsilastirmasi igin yaklasimin teknik
tarafinda saglanan yararh bilgiler bulunmaktadir.
Son olarak, ara¢ uygulanirken agiklama tamam-
landiginda "6grenilen dersler" tzerine kisisel bir
gorinim gelir. Ve okuyucu ilgileniyorsa, daha
fazla bilgi icerigi ve iletisim detaylari i¢in tanim-
lanan kaynaklari bulacaksiniz.

Geng asgi stajyer RESC'de Pleven, Bulgaristan

Proje konsorsiyumu, 6rnekleri ilging bir sekilde

ve okurlari meraklandirmak icin yeterince
aciklayici bicimde diizenlemeyi basardigini um-

maktadir.



1. Identification of the practice or project

Support measures in the framework of the project: ,,European Centre for youth employment and entre-
preneurship”, using the Rickter model for assessment and soft skills development to get young people
closer to the labour market.

2. Promoter and/or | Regional Enterprise Support Centre (RESC) in | 3. Country | Bulgaria
funding body the framework of National Operational Pro-
gramme ,,Human Resources Development”

4. Web page www.youth-employment.com 5. Contact bgoz.rz@infotel.bg

resc-pleven.org
www.rickterscale.com

6. Short description of the project

RESC in Pleven has been offering support measures for young unemployed
people, using the Rickter model for assessment and soft skills development
since 2013. The overall objective of the project above was to develop sus-
tainable transnational cooperation between organizations in Europe to par-
ticipate actively in the employment of young people through the exchange
of information, ideas, best practices and thereby add value to the policies
and practices of the labour market. The aim was to move young people
closer to the labour market

The partners conducted a social experiment involving 300 unemployed
young people in the region of Pleven, aged 18-29, who received advice and
guidance to actually start work or to get closer to the labour market. In direct
interviews, using the Rickter Scale® and through online consultations, 10
trained consultants helped the young people develop skills for employability
and entrepreneurship.

The Rickter Scale® is an A4 size hand-held board with ten headings down the
left hand side and a magnetic slider for each heading. This slider can be
moved along a scale of 0 to 10, enabling the user to scale how they feel
about each topic. For the target group in Pleven Region, the topics were
Skills, Self-Presentation, Communication, Motivation, Opportunities, Sup-
port, Barriers, Job Preparation, Type of Work and Work Readiness.

As a result of the project, a Centre for Complex Online-Based Labour Mar-
ket Services was established, which caters to young people’s individual re-
quirements and responds to the growing need of young people for help and
support in their transition from education into employment. Two printed
publications were prepared and distributed among the participants in the
project and all interested parties: , Successful Career Start Guide”, a Manual
on developing key employability competencies for young people, and the
,Practitioner’s Manual”, a handbook for practitioners who offer services on
the labour market.

The Rickter model for assessment and soft skills development was adapted
and applied to the target group in the Pleven region. After conducting 300
assessments using the Rickter Scale and generating 300 reports, as well as online consultations carried
out on a specially developed online platform on the project website, the outcomes were as follows:

- 83 young people started work in the primary labour market

- 21 were involved in employability programmes

- 38 were involved in training and achieved qualifications
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meaning a positive impact of 47% at the end of the project that increased to a rate of 58% six months later.

All of the participants made their own decisions and took action according to their individual action plan
for the successful approach to the active labour market. RESC Pleven was familiar with the Rickter tool
from a previous project, European Model for Sustainable Employment, which introduced a model for sus-
tainable employment from The Rickter Company Ltd in the UK to the Pleven Region in Bulgaria. As a result
of the successful work with the Rickter model, it was institutionalized as a toolkit of the Centre for Infor-
mation and Professional Orientation in Pleven as part of the National System for Vocational Education and
Training in Bulgaria.

7. Target group(s) addressed

A group of 300 young unemployed people on the labour market in the Pleven Region

8. Description of the resource

Duration The consultants conducted 2 attendance meetings | User’s ICT level N/A
with each person with a total duration of 3 hours | required
— basic interview and interview to assess the pro-
gress; and online consultations with duration of 2
hours; overall 5 hours. The whole process took 3-
6 months.

Methodology - Adaptation of the existing Rickter Scale Process to the Bulgarian conditions

3 Rickter Scale (face to face) interviews conducted with each young person

- One-to-one support and input from 10 trained practitioners (career development pro-
fessionals)

- Accessible and user-friendly online resources (online platform)

- Adapted Frame of Reference-themes and questions to reflect specific client needs

- Use of online Impact Management System

- Effective Quality Standards

Pedagogical ap- | The role of a career development professional now is to facilitate, guide, coach, mentor
proach and support, when necessary. They are able to help young people and adults to:

- Develop a strong sense of personal responsibility and resilience to overcome barriers
in learning, work and personal development

- Develop career management skills and adaptability, including digital literacy

- Broaden horizons, raise aspirations and encourage individuals’ potential to progress

- Provide expert advice on occupational and sectoral trends

- Help remove the barriers to learning and progression by brokering learning and sup-
port, including financial advice

Certification Certification of the institution

Structure of the resource

10 trained consultants; Rickter Scale with new Bulgarian Frame of Reference; Successful Career Start
Guide; Practitioner’s Manual; Learning materials

Costs related to implementation

Costs occur for the training of the consultants: 5-day initial training of 40 hours plus 2 hours of supervision
leading to a practitioner licence; for the hardware (boards and overlays) and the software (IMS)
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9. Strengths and weaknesses

Strengths Weaknesses
Using Rickter Scale tool, the benefits for the individual are: - Costs for hard- and software
- Easy to use and understand - Individual approach is needed,
- Overcomes communication barriers because the unemployed young
- Allows the individual to explore possibilities people are not motivated to
- Builds on what works for the individual make the first step in their tran-
- Gives positive feedback about progress made sition from education into em-
- Allows the individual to see the ‘big picture’ and make connections ployment
between aspects of their life
- Helps identify appropriate specialist support
- Builds motivation, resilience, positivity and purpose

10. Lessons learned for WBT

The employability skills are the common language by which the employers and the employees communi-
cate. With the established Centre for Complex Online-Based Labour Market Services, the organizations
that implemented the project have 10 trained licensed consultants who offer online and face to face ser-
vices based on complex-type labour market conditions. The association acts as a labour exchange and of-
fers brokerage services in the labour market by working closely with the Labour offices, employers and
training institutions.

From the social experiment that we carried out successfully, we learned that the individual approach in
working with young people produces good results. Moreover, it’s very important that decisions for further
steps are made by the young people themselves, and this allows exactly the use of techniques of the Rick-
ter Scale Process®. We learned that the activity of employers towards organizing training in the workplace
can be extremely useful for young people. These trainings need to be geared both towards raising qualifi-
cation and to introductory programmes aiming for the orientation of young people towards their first job.

Bulgarian employers can be extremely helpful in filling in the gaps that the education system is unable to
fill at this stage and help young people on their way to developing adequate skills for employment and
deployment of their full professional potential. The resources and facilities applied to this end are many
and varied. One of the most effective being internship programmes and on-the-job training.
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1. Identification of the practice or project

"Easy Mobil inklusiv" - A working stay abroad for apprentices V4 /4
RESC Pleven acting as the host organisation in the framework of the project work experience abroad

2. Promoter and/or Stiftung Bildung & Handwerk, Pader- | 3. Country Bulgaria

funding body born through ESF

4. Web page www.stiftung-bildung-handwerk.de 5. Contact bgoz.rz@infotel.bg
resc-pleven.org

6. Short description of the project

The project "Easy Mobil inklusiv" promotes the mobility of apprentices with special needs and helps them
get work experience abroad. Within this framework, RESC as an experienced host organization for voca-
tional mobilities hosted a young female trainee with a migrant background.

The aims of the project were: - Familiarization of disadvantaged apprentices with the opportunity to take
part in European Mobility projects; - Realization of mobility stays abroad for students from the target
group; - Broadening the idea together and inclusion of team members in the activities. The specific objec-
tives were the acquisition of experience in professional practice in a foreign country.

The field of vocational education of the trainee was as Office Management Assistant with additional qual-
ification as , Assistant in European commerce”. The tasks of the trainee was assisting with daily tasks in
the administration (office organisation and accountancy). The trainee worked three weeks at the office of
RESC Pleven and at one of its members, DBBZ Pleven (The German-Bulgarian Vocational Training Centre).
She gained an insight into the responsibilities of the job and assisted the team in daily tasks. The trainee
applied her technical knowledge and integrated herself to the best of her ability. As a result, she:

- got to know the field of services of RESC Pleven, the internal structures and processes as well as methods
of planning and organization of work;

- got an insight into Vocational Education and training in Bulgaria;

- assisted in daily tasks

- improved her knowledge of the English language and learned to communicate in a foreign environment
in all situations of work and daily life, as well as to apply technical terms in the foreign language; make
arrangements and give information in English if required

- acquired intercultural knowledge on living and working conditions and customs in Bulgaria

- developed independence, personal initiative and skills for self-organization as well as capacity for team-
work

The young lady was of Arab origin, an immigrant from Iraq, 10 years
resident in Germany with her family. Favourable for her socialization
was that she stayed in a family environment. At first, she was very shy,
but the family environment and good care helped her become more
open and communicative. She learned knitting, dancing Bulgarian
dances, cooking Bulgarian dishes and found many friends. An interest-
ing historical tour in the country was also organized for her.

At the end the project was so successful, that the young lady wanted to come again with other students
and their families. After returning home, she organized short presentations to the other students, to
promote the mobility into Bulgaria of apprentices with special needs and help them to get work experi-
ence abroad. As a result of the project, RESC Pleven not only works as a hosting organisation, but also as
a sending one.

7. Target group(s) addressed

Apprentices with special needs
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8. Description of the resource

Duration 3 weeks User’s ICT level | Low
required:

Methodology Interview, Skypetalking
coaching, mentoring, tutoring

Pedagogical approach Learning by practical work
Using individual approach

Certification Youth Pass

Structure of the resource

Individual workplace, good equipment, training materials available; Educational literature and modules in
German and English; Care by a competent mentor/tutor, qualified in accounting; Project management;
Coaching

Costs related to implementation

All costs are covered by the project. In case of failure to cover the cost of the project, RESC Pleven will
cover the costs of accommodation and subsistence, because the benefits are mutual.

9. Strengths and weakness

Strengths Weaknesses

For the trainee a supportive environment and opportunities | Young people with special needs require
are created to: special care in order to adapt to the new
- develop skills for self-organization as well as teamwork environment. They need a customized ap-
- improve their capability to communicate in a foreign / and | proach and good preparation.

foreign speaking environment

- acquire intercultural knowledge about living and working
conditions and customs in the partner country

- participate actively and become motivated in all parts of the
project

10. Lessons learned for WBT

The employability skills are the common language in which the employers and the employees communi-
cate. They show the quality of an individual’s social and personal orientation within the labour market.
With the development and the ongoing changes of the labour market, the demands on the work force
develop and change as well. Lessons learned for WBT:

Detailed background information for trainees is needed. It is also necessary to:

- Foster understanding of the culture and attitudes of the host country;

- Identify a tutor to monitor the participant’s training progress (at RESC there is a tutor the participant can
contact any time and who builds confidence and helps the participant feel at home);

- Have clear rules and regulations regarding the host organisation;

- Assign to the participants tasks and responsibilities to match their knowledge, skills, competencies and
training objectives, and ensure that appropriate equipment and support is available;

- Contact with the tutor or coordinator in case of difficulties or questions in order to find a quick solution.
- Regular contact between participant and sending organisation;

- Provide practical support if required;

- Check appropriate insurance cover for each participant — to feel protected and secure.
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1. Identification of the practice or project

CNC Project "Coconut" - Getting disadvantaged young people prepared to programme and operate a
computer numerical controlled machine in metalworking

2. Promoter and fund- | Zentrum fir Integration und Bil- | 3. Country Germany
ing body dung
4. Web page www.zib-online.net 5. Contact info@zib-online.net

6. Short description of the project

In cooperation with its sister company, ZIB developed a project that was aimed at preparing disadvantaged
young people to build, programme and operate a model CNC machine in the metal workshop and that
directly links theory and practice learning. The challenge was how to lead young people with learning dif-
ficulties to more complicated learning subjects such as programming a CNC machine that needs some basic
understanding of mathematics and spatial sense. The fact was that the students often get confronted with
computer controlled machines when doing an internship in a company. Due to the low educational back-
ground of the students and the technical resources of our own workshops, for a long time we were reluc-
tant to prepare our students in more complicated math-based learning matters.

Finally, the team composed of teachers, instructors and educators started to
develop an integrated project where the teaching in the classroom would be
directly connected to the ongoing work in the metal workshop. The idea was
to build a little CNC model machine in the workshop whereas in the classroom
all learning subjects necessary for programming the machine should be
taught. The project "Coconut" was born.

Accordingly, the main steps of the project were (a) to put together the ma-
chine, (b) to write a programme, (c) to run a simulation and do the error cor-
rection and finally (d) to produce work parts automatically. But, before the
programming could be done some other learning matters had to be con-
trolled, such as technical drawing and the handling of the coordinate system,
first in the two dimensions of the X and Y-axis, later on with the extension of
the Z-axis in three dimensions.

By the end, the project was so successful that for many years ZIB had a well-functioning student exchange
programme with a Spanish vocational training centre which sent its learners to Germany in order to lead
them to use CNC techniques, while our students completed a welding course in the labs in Spain.

7. Target group(s) addressed

Disadvantaged young learners undergoing a vocational preparatory course or an apprenticeship in metal
working

8. Description of resources

Duration Appr. 6 months User’s ICT level re- Low - knowledge acquired
quired within the project

Methodology Classroom teaching - Labour in the work shop - e-learning units

Pedagogical approach Learning by practical work

Certification Certification of the institution

Structure of the resource

Putting together the engine in the metal workshop, accompanied by the teaching of:

- Technical drawing
- The use of the coordinate system
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- Main features of programming
- Simulation and error correction

Followed by the automated production at the end

Costs related to implementation

Costs occur for components of the model engine as well as for the e-learning programmes for technical
drawing, coordinate system and programming

9. Strengths and weaknesses

Strengths Weakness
- Direct connection between theory and practice - The model character of the project with its lim-
learning ited possibilities
- High motivation of learners since the purpose of - The costs for components and e-learning pro-

every step in the classroom and in the workshop is grammes
clear and understandable

- Even slow learners will succeed and manage to
programme and operate the engine

- The increase of self-confidence especially of slow
learners

- The increase of employability

10. Lessons learned for WBT

For all it was most astonishing how motivated the young students engage in the project and how eager
they are to write a workable computer programme and to get the machine running. There was virtually no
student who could not present a functioning product at the end. Far from being an expert in CNC technol-
ogy, the students get an idea of what is required to write a computer programme and to get the machine
doing what it is supposed to do.

All those of our team who were skeptical at the beginning had to admit that even slow learners can be
brought to the final learning target if the motivation is great enough and the whole process is transparent
and well understood. Besides, it is crucial that theory and practice learning have to go hand in hand so that
the student understands why certain things have to be done and be learned.
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1. Identification of the practice or project

Getting young people prepared for the labour market - Personal assessment with the Rickter Scale Pro-
cess®

2. Promoter and/or Zentrum fir Integration und Bil- | 3. Country Germany
funding body dung
4. Web page www.zib-online.net 5. Contact info@zib-online.net

www.scalingnewheightsinvet.eu
www.rickterscale.com

6. Short description of the project

In its different qualification courses addressed to unemployed people, ZIB applies an assessment tool that
enables people to get a clearer picture of their current situation and their employment possibilities and that
leads them to immediate action taking. The process helps to raise employability by connecting to the needs
of the labour market and thus is - next to other assessment tools like Competence Check and Potential
Analysis - seen as an important WBL activity.

The tool is called the Rickter Scale® and is a complete assessment and action planning
process — originally developed by the Rickter Company in the UK, based around a hand-
held interactive board, which is designed specifically to measure soft indicators and dis-
tance travelled. The scale is an A4 size hand-held board with ten headings on the left hand
side and a magnetic slider for each heading. The slider can be moved along a scale of 0 to
10, enabling the user to indicate how they feel about each topic, e.g. 10 meaning ‘very
confident about getting a job’, 0 meaning ‘not confident at all’.

The tool provides the user with a point of focus and engages individuals very effectively, whilst encouraging
them to take personal responsibility. The individual can explore possibilities, make informed choices and
set a realistic action plan. Ultimately the Rickter Scale® demonstrates the genuine movement individuals
make, for example, from being in a situation of no orientation to a state of being informed about changes
and possibilities, from an chaotic lifestyle to stability, from apathy to motivation and from limiting beliefs
to having focus and direction.

The complete process consists of a series of 2 to 3 interviews in which the young person responds to the 10
questions and indicates with the slider on the board his current state as well as the situation he wants to be
in the near future. The answers are recorded in the accompanying software system so that it is very easy to
compare the answers of the follow-up interview with those previously given and thus to trace the personal
movement and the "distance travelled" towards the chosen goals.

The main outcomes of the process are among others an increase of self-confidence and self-responsibility
(as so-called soft skills) which, unlike hard outcomes such as qualifications and jobs, are likely to describe
an individual’s journey rather than their destination.

12 o y Lol

ZIB got to know about this effective self-assessment tool in the context of the Trans-
fer of Innovation project "Scaling New Heights in VET". The project adapted the Rick-
ter Scale Process to different vulnerable groups of the labour market and was seen
as so successful that the tool was implemented in nearly all qualification courses
offered by ZIB.

7. Target group(s) addressed

- In general unemployed people seeking to (re)enter the labour market
- Specificically disadvantaged young learners undergoing a vocational preparatory course
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8. Description of resources

Duration 1 interview takes appr. 1 h, the User’s ICT level | none
whole process takes 3-6 months required
Methodology Interview and coaching

Pedagogical approach Setting goals by the young person him/herself and taking action

Certification Certification of the institution

Structure of the resource

- Initial interview with person and discussing results

- Documenting results in IMS software by coach

- Follow-up interview and discussing results ("distance travelled")
- Possibly further follow-up interview

Costs related to implementation:

Costs occur for the training of the coach (1 day, licence provided), the hardware (boards and overlays) and
the software (IMS)

9. Strengths and weaknesses

Strengths Weakness
- The assessment is done and the goals are set by the individual | - The interview being carried out by li-
him/herself (and not by the coach) cenced coaches; the implementation de-
- It is easy to use and understand, it’s non-threatening and non- | mands a 1 day training of the coach
judgemental - Costs for hard- and software

- It instantly engages the individual since it builds on what works
for the person

- The process motivates the individual to take ownership and
creates greater self-awareness

- The tool provides immediate evidence for the individual and
funders/stakeholders

10. Lessons learned for WBT

Comparing commonly used assessment techniques with the Rickter Scale Process® one discovers that the
young person is not involved in writing a test or answering questions at the computer, neither in doing
exercises by himself or in a group-work situation. What to do when using the board is simply to answer
qguestions by adjusting a slider according to the given parameter values. Since the questions all concern
one’s own (future) work life or personal life, the young person has to give answers to himself/herself: At
what stage am | at the moment? And: What stage do | want to achieve in the future?

Answering these questions genuinely enables the individual to set goals and think about how to realize
them.

Thus, the main difference in the assessment process seems to be the principle described as “ownership”
which simply means that the young person is the one who answers the questions and sets the goals to be
achieved by and for himself. This in fact seems to be the crucial point: most assessment techniques used in
Germany focus on the coach or counsellor who, based on the observations made in the different tests and
exercises, guides the client and develops further steps to go. To let the individual itself discover the strong
and weak points and to let that young person be the one who sets the goals seem to be a radical change of
paradigm.

This in fact was the convincing impulse at ZIB for implementing the Rickter Scale Process as a self-assess-
ment tool in all the vocational training courses in order to prepare the person for the labour market cus-
tomer-fit and as its best way of achieving that.
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1. Identification of the practice or project

Moda al futuro - Fashion forward (8° edition)

2. Promoter “I.P.ILA. G.Vallauri” Vocational school, Associa- | 3. Country Italy (Carpi — MO)

and/or fund- zione di categoria LAPAM, Imprese e rispettive

ing body associazioni di rappresentanza

4. Web page http://www.istruzione.it/alter- 5. Contact formazione@anziani
nanza/MORI030007.shtml enonsolo.it

http://www.vallauricarpi.it/index.php?op-
tion=com_content&view=category&lay-
out=blog&id=168&Itemid=255

6. Short description of the project

The project has been strongly promoted by LAPAM, the Italian pe

General Confederation of Crafts of Carpi area (Confartigianato \Apam &
Imprese di Carpi), an association of employers that, among :
many job sectors, also cares about the fashion industry in the
region. Founded in 2009 (1° edition in the school year 2008-
2009), the project has been very successful since its beginning,
anticipating the latest law on the alternanza scuola-lavoro.

The main focus of the project has been the direct relationship
between student and company. Every single student had the op-
portunity of a working experience in one of the companies of
Carpi’s fashion district, nationally known as an area of excel-
lence in this specific job sector. During the internship, each stu-
dent, supported and monitored by a company tutor, had to pro-
duce a clothing item linked to an interdisciplinary theme. Each r
student then participated in a final fashion contest, organised by oo eremereeane :
LAPAM as a public event including a panel of experts judging the  seoeecogmzzaio ¢
students’ work. Prizes consisted of training opportunities and a T ;
weekend in Florence, with visits to the most important fashion
museums (Gucci, Ferragamo, Capucci and Palazzo Pitti). The project will be a topic to be produced as part
of the school final exam.

reaizzafl dalle alunne
istituto Vallouri

The project objective included both an improvement of the students technical skills and competencies and
the direct experience of working in a company, understanding roles and dynamics of a real working con-
text.

The project is currently in its 9th edition (school year 2016-2017).

7. Target group(s) addressed

36 students (2 classes of the Clothing Operator section - 5° year)

8. Description of resources

Duration School year User’s ICT level N/A
required

Methodology | Class lessons and working experience

Pedagogical The pedagogical approach will be of two types:
approach - From teachers and experts to students
- Collaborative training in the company where the tutor will work alongside students

Certification Certificate
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Structure of the resource

- Planning. Definition of the competencies to be acquired and the modules to be developed at school and
during working experience

- Lessons at school. Experts of the related job sector, coordinated by LAPAM, presented and discussed with
students relevant topics: next season Spring/Summer 2016 trends, planning a fashion collection, realiza-
tion of a paper pattern

- Working experience. Each student, supported and monitored by a company tutor, designs and realizes
an individual item of clothing to participate in a public fashion contest, locally organized at the end of the
school year.

Costs related to implementation

N/A

9. Strengths and weakness

Strengths Weakness

- The companies that adhered to the project strongly be- - Not known
lieve that the competencies and enthusiasm provided by
students after concluding their educational path can con-
tribute to the future of Carpi’s fashion district.

- Involvement of famous fashion companies.

- The possibility to design and realize a unique clothing item
that will be then presented and judged by expert

- The final contest and the prizes contribute to the students
involvement and motivation.

10. Lessons learned for WBT

- Active involvement of a business association/industry

- Close collaboration among schools and companies

- Close link to the local area characteristics

- Offer of a relevant individual working experience to be included in the student’s CV
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1. Identification of the practice or project

Alternanza scuola-lavoro Ottici 2.0 - Alternate school and work for opticians 2.0

2. Promoter “G. Plana” Vocational School for Industry 3. Country | Italy (Torino)

and/or funding and Craftsmanship, Regional School Office

body of Torino area, Progetti Medical (Company)

4. Web page http://www.istruzione.it/alter- 5. Contact | formazione@anziani
nanza/TORI030002.shtml enonsolo.it

6. Short description of the project

The project, developed during the school year 2015/2016, was proposed by the Regional School Office of
Torino area that involved the “G. Plana” Vocational School for Industry and Craftsmanship, in particular two
classes of the Optical Department. The company that hosted the internship, named Progetti Medical, is one
of the biggest international players in the medical sector.

The activity planning, both the general and the detailed
one, has been produced by a working group composed
of staff from the vocational school and the company,
with the constant supervision of the School Director
and the Company Owner. In more detail, on the school
side the staff involved is part of an existing “alternanza
scuola-lavoro working group”, which deals with all pro-
jects of WBL by: analyzing the occupational results of
the students after they complete the educational path
in school and the professional statistics requested by ' S
the area authorities; taking care of the planning and implementation of the alternanza scuola-lavoro pro-
jects together with the teachers of each related subject; taking care of the teaching programme in order to
adapt them to the specific needs of the local area and to facilitate the interdisciplinary coordination; pro-
moting contacts with other schools for the exchange of information, experiences and possible collaborative
initiatives; searching for online news to ensure the constant update on the latest norms and directives on
the subject of interests; programming guided visits and travel finalized to the alternanza scuola-lavoro; pro-
posing the revision of the school time schedule to facilitate the implementation of the alternanza scuola-
lavoro projects.

The project was part of the activities organized by the school to expand the formative offer to students, in
particular the alternanza scuola-lavoro paths aim to facilitate and support the student’s vocational choices
through direct work experience. The objectives of the “Alternanza scuola lavoro Ottici 2.0” for the classes
of the Optical Department are:

- To deepen and improve the student’s technical skills and competencies
- To stimulate the development of soft skills

The project was highly appreciated by all actors involved. Teachers particularly valued the opportunity for
professional growth and the possibility of discovering students’ potentialities that migh otherwise have re-
mained hidden during the school lessons. The experience also generated enthusiasm among the students’
tutors and trainers in the company who lead the interns through each production sector. Students appreci-
ated the opportunity to practice and improve their technical skills and concretely understand all aspects of
a company management: they had been provided with an insight into how to set up a company, how to
manage it and how to place a product into the market. The project also gave the students the possibility to
develop their awareness of their personal attitudes, and being divided into small groups, to develop im-
portant soft kills, such as team work, problem solving and leadership.

The project is being repeated during the current school year (2016-2017).
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7. Target group(s) addressed

32 students ( 2 classrooms — 1° A and 1° B)

8. Description of resources

Duration 150 hours User’s ICT level Intermediate
required

Methodology 70 hours of theory lessons at school and 80 hours of internship in a working con-
text

Pedagogical ap- - From teacher to students during the theory lessons

proach - Collaborative training in the company where the tutor works alongside with stu-
dents

Certification None

Structure of the resource

The internship, developed by the students in 4 groups, has been organized in order to let students learn
about all the different company departments: production, support services, marketing and administration.
All practical activities have been developed by students under the supervision of the department’s respon-
sible person. For each group, two briefings have been organized with the school tutor, the company tutor
and the company experts, in order to assess the student’s working experience and identify and address
possible doubts and problems.

At the end of the internship, both school and company tutor produced an individual evaluation. Also, a self-
evaluation was provided by students themselves.

Costs related to implementation

N/A

9. Strengths and weakness

Strengths Weakness

- Strong connection and collaboration between | The project is suitable for big companies but it cannot
school and company from the planning phase and | be easily reproduced in a SME context

throughout the duration of the project.

- Initial involvement of the Regional School Office.
- A broader approach to the working experience:
not only technical practice but also information on
how to set up and manage a company

- Focus on soft skills development

10. Lessons learned for WBT

- The activities developed by the school working group are a well-structured example of what could effec-
tively support the WBT approach.

- The close and steady collaboration between school and company is absolutely necessary.

- The possibility given to the students to experience all the company’s departments (from the production
chain to the administrative offices), not only improved their technical skills but also developed the entre-
preneurial ones, supporting them to take part to the company’s activities in a more concrete way.

- The choice of addressing the project to young students (1° and 2° year classes) gave them an early oppor-
tunity to develop awareness about their personal and vocational attitudes, motivating them towards their
educational goals.

- The small group approach supported the development of students’ soft skills such as teamwork, problem
solving and leadership.
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1. Identification of the practice or project

Alternative Learning Programme (ALP)

2. Promoter and fund- | Jobsplus 3. Country Malta

ing body

4. Web page www.jobsplus.gov.mt 5. Contact youthguaran-
tee@gov.mt

6. Short description of the project

The Alternative Learning Programme (ALP) is aimed at addressing and supporting the needs of 15/16-year-
old secondary school students who are in the final year of their compulsory education and who, for varied
reasons, have not been motivated to learn through the regular mainstream programme of education of-
fered. Low performance in education carries a high cost, often leading to low economic returns and in-
creased social problems. The ALP Programme is a pathway to re-engage with education through a second
chance educational programme designed and tailor-made to reflect the students” needs. This programme
recognises that individuals learn in different ways and that learning needs are not homogeneous. Through
the ALP Programme students who are potentially at risk of becoming early school leavers and NEETSs, are
provided with the necessary knowledge, skills, competences, values and attitudes to enhance their possi-
bilities of achieving meaningful work or other vocational studies.

Phase 1: Alternative Learning Programme as part of Compulsory Schooling

In the first phase, students are requested to participate in this pro- »
gramme which taps into the students’ learning skills, attitudes and
experiences by using different and varied strategies and approaches
to learning and teaching. Through this programme, the young people
are encouraged to believe in their abilities and to appreciate learning.
During this phase, students embark on a variety of vocational experi-
ences ranging from hospitality/service to welding. The programme is
housed in a dedicated school, which boasts a fully equipped gym, a
hairdressing salon, a design and technology lab and a youth hub
where the students can relax and reinforce their group skills and motivation. The overall objectives of this
first phase are to:

- Demonstrate the necessity of school subjects through their application to vocational subjects;

- Use vocational subjects as a learning tool for students with learning disabilities or difficulties;

- Ameliorate personal qualities and life skills through vocational training;

- Introduce students with a special interest in vocational subjects, and smooth the transition from compul-
sory to post-secondary education at one of the two main existing VET Colleges: The Malta College for Arts,
Science and Technology (MCAST) or The Institute of Tourism Studies (ITS).

Phase 2: Alternative Learning Programme Summer ICT Course

The second phase of the ALP Programme takes place in the Summer ‘
months. Group sessions are spread over ten days, each covering a to- \ ? I J
tal of 54 hours. Students are obliged to attend a minimum of 80% and g 2T < =
upon successful completion they are given an allowance of €4.05 per
hour of attendance, as well as a ticket refund for the use of public
transport. Proficiency in ICT is a requisite in most occupations. To this
end, during this Summer programme, young people are encouraged
to improve their competences in the specific ICT fields required. To
address any deficiency in social skills, non-obligatory psychological
services are offered to participants.
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7. Target group(s) addressed

Disadvantaged young learners who are in the final year of their compulsory education and for varied reasons
are not motivated to learn by the regular mainstream programme of education offered

8. Description of resources

Duration Phase 1: one school year | User’s ICT level From basic to independent

Phase 2: 10 days/54 hours required user-knowledge acquired
in the Summer months through the Programme

Methodology Classroom teaching — workshops and labs

Pedagogical approach Tailor-made and personalised learning together with work-based learning

Certification Phase 1: a certificate at MQF level 1 is issued to successful participants. Upon
completion of the first phase students are encouraged to proceed to the second
phase.

Phase 2: Successful participants are awarded an MQF Level 2 qualification cer-
tificate in Everyday Computing. Following completion of the ALP, young people
are either encouraged to enrol in an educational institution to further their vo-
cational training or to enlist in the NEET Activation Scheme.

Structure of the resource)

Phase 1

Students following this Alternative Learning Programme are required to choose any two units from the list:
Electrical/Electronic Trade - Personal & Beauty Care — Hairdressing — Hospitality/Service - Gardening & Land-
scaping - Customer Care - Basic Engineering — Woodwork - Welding - Textiles

Phase 2
The following topics are covered during this phase: Introduction to the Internet - Internet at Work including
communicating - Searching for a job online - Writing and posting a CV online

Costs related to implementation

The Programme is financed through the ESF.

9. Strengths and weaknesses

Strengths Weakness

- Young people who would have ended up with no skills or | - Even the qualified and experienced teach-
certification have remained in the learning loop and are en- | ers need training for this type of schooling
gaged with learning new things; and be supported to develop their teaching
- The Programme offers vocational and hands-on experi- | programmes and assessment tools.

ences which contrast with the traditional classroom set-up
usually associated with schools;

- At compulsory school leaving age, the Programme offers
different learning paths and can be a stepping stone for dis-
advantaged young people to continue their studies.

10. Lessons learned for WBT

The ALP Programme offers a variety of vocational experiences, from hospitality to welding that engages
students who are otherwise disillusioned with the traditional classroom. Rather than losing these students,
with little prospect of meaningful employment, the ALP offers them a road leading to skilled employment
and a career.
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1. Identification of the practice or project

Sheltered Employment Programme (SE)

2. Promoter and fund- | Jobsplus 3. Country Malta
ing body
4. Web page www.jobsplus.gov.mt 5. Contact jobsplus@gov.mt

6. Short description of the project

The Sheltered Employment Programme (SE) is provided to youths with a disability who are outside the
education and labour market stream. Inactive and unemployed youths with a disability are encouraged to
participate in activation measures which are client-centred. The programme includes specific services lead-
ing to different phases of intervention. Since the target group is not homogeneous, enrolled youths partic-
ipate in all or a number of phases, as may be required following assessment.

Phase 1: Initial Profiling

In this first phase, learners are individually profiled by the Employ-
ment Support Worker within Malta’s Public Employment Service.
Through this stage, participants may be referred to assessment or to
training. A Personal Action Plan is designed for every individual.

Phase 2: Assessment by Occupational Therapist and/or other Pro-
fessionals

A medical assessment confirming the disability is presented. Following the medical assessment, a subse-
guent assessment by the occupational therapist and/or other professional/s is designed. This focuses on
the abilities and/or limitations of the individual, together with the support measures that are required.

Phase 3: Training and Development

In this third phase, specific pre-employment training activities aimed
at encouraging independent living and developing social and employ-
ability skills are organized and delivered according to the needs of
the different target groups. One-to-one mentoring is provided to par-
ticipants to address the diverse needs of the target group during
transport, job tasters and other job-related activities.

Phase 4: Sheltered Employment Training

Following training and development, participants receive work-related practical training accompanied by
continuous job coaching and assessment.

Phase 5: Work Exposure (Bridging the Gap)

In this phase, the youth with a disability is offered a period of work exposure with an employer to enable
him/her to demonstrate the skills needed for a particular job. On-the-job support is provided as required.
Phase 6: Sheltered Employment

In this last phase, the services of job coaching is provided in accordance with the needs of participants. The
individual’s development is regularly monitored with the aim of facilitating the transition of youths with
disability to move to open employment with the least possible support.

7. Target group(s) addressed

Disabled young learners/youths or learners/youths with special needs

8. Description of resources

Duration Personalised and tai- User’s ICT level re- Basic and/or knowledge ac-
lor-made quired quired through the Pro-
gramme
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Methodology Classroom teaching/training — work exposure

Pedagogical approach Personalised and tailor-made learning together with work-based learning

Certification Certificates at MQF levels 1 and 2

Structure of the resource

Phase 1: Initial Profiling

Phase 2: Assessment by Occupational Therapist and/or other Professional/s
Phase 3: Training and Development

Phase 4: Sheltered Employment Training

Phase 5: Work Exposure (Bridging the Gap)

Phase 6: Sheltered Employment

Costs related to implementation

The Programme is financed through the ESF.

9. Strengths and weaknesses

Strengths Weakness
- The Programme offers equality of opportunity; The Programme is delivered through the pro-
- It is a person-centred approach; ject’s own funding, therefore no long term
- It is a flexible model; commitment to participants is foreseen for

- It is used for a wide range of groups disabled/disadvan- | the time being.
taged and/or with special needs;

- It supports both the job seeker (client) and the employer;
- It is focused on paid employment and full integration.

10. Lessons learned for WBT

People with disabilities and/or special needs are the most disadvantaged group with regards to transition
from school to work and employment. The Sheltered Employment (SE) Programme takes inspiration from
the well known Supported Employment Model. Supported Employment is based on the principle that indi-
viduals with severe disabilities have the right to be employed by community businesses where they can earn
comparable wages, work side-by-side with co-workers with or without disabilities, and experience all of the
same benefits as other employees of the company. This idea is often referred to as “Employment First”.
Supported employment assists people with severe disabilities by providing individualized support that ena-
ble them to choose the kind of job they want and to become successful members of the workforce.
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1. Identification of the practice or project

Accompaniment of the trainees doing their internship abroad

2. Promoter Esprominho — Escola Profissional do Minho 3. Country Portugal
and/or funding
body

4. Web page https://www.facebook.com/EsproMinhoinEurope/ | 5. Contact +35125369244

6. Short description of the project

The Erasmus+ project MovEurope, coordinated by Esprominho, enabled us to send trainees to do their
WBT experience in a foreign country. Indeed, 24 students had the opportunity to do their internship
abroad (in France, Spain and Italy).

These students were attending vocational courses at different level such as Fashion Design (France and
Italy), Business/Trade (Spain), Events Management (Spain and Italy), Design (France), Information Tech-
nology (France) and Tourism (France).

They were split into 6 groups of 4: In october 2015 4 students trav-
elled to Spain (Business/Trade and Events organization), 4 students
travelled to Italy (Events organization and Fashion Design) and 4
students travelled to France (Design, IT and Tourism). Again, in
May/June 2016 each 4 students travelled to Spain, Italy and France
as interns in the same companies.

Before the departures, Esprominho had contacted the hosting in-
stitutions as intermediary partners who were in charge of finding
appropriate companies in which to place our students. The stu-
dents did their intership in companies working in the field of the course they were attending.

Each group travelled with a trainer who had the opportunity to meet the hosting companies, to check their
receptivity regarding the WBT approach, and to confirm the requirements of these companies in respect
of skills and knowledge they expected the trainees to have and to acquire. It is important to mention that
these trainers had already been in charge of work-based leaning and training processes at Esprominho.
They were selected to accompany the students for this reason since they were used to working on the
transition between school and the labour market.

These 6 trainers also took advantage of their stay in the foreign country to attend a training course about
working in international projects, provided by the local organization as intermediary institution responsi-
ble for placing our trainees in companies. The training course specified the different tasks and duties as-
sociated with the WBT process in an intermediary organization in the framework of international place-
ments.

During their stay, the trainers met the different stakeholders involved in the the process of work-based
training. In the intermediary organisation, they met the person who was responsible for the placements,
the one who was in the field to establish the contact with companies to “promote” our students training
and find them an appropriate place to work. They also had contact with the person responsible for interns
in each company - the person who was expected to monitor and assess our students” internships.

The trainers involved in this programme concluded that their visits were essential since they had, in some
cases, to intervene with the hosting companies to rectify some issues, schedules or details concerning the
internship. They were also satisfied with the training course they attended although they consider that
they should have stayed there longer to have the time to learn more.
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7. Target group(s) addressed

- Young learners at Esprominho
- Trainers responsible for WBT at Esprominho

8. Description of resources

Duration

1 week

User’s ICT level re-
quired

Basic level

Methodology

Face to face

Pedagogical approach

Collaborative

Certification

Certification of the placing organisation

Structure of the resource

Students: Preparation to placement in a foreign country - Performing internship - Evaluation

Trainers: Meeting with placing organisation - Visit of hosting company - Training course on international
projects including internships for students

Costs related to implementation

Costs related to travel, accommodation, food (can be funded by Erasmus+)

9. Strengths and weakness

Strengths

Weakness

- Opportunity to see the hosting companies in loco
- Possibility to understand how important WBT is

for foreign companies

- Better understanding of WBT processes abroad

- Very short period of time

10. Lessons learned for WBT

The following questions need to be clarified in preparation of the WBL activity abroad:

- Which skills and knowledge should be targeted by trainers?
- What are the real expectations of the hosting companies regarding the WBT experiences?
- How important are soft skills?

- How important are foreign language skills?
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1. Identification of the practice or project

Event management - Monitoring of WBL activities involving local institutions and bodies

2. Promoter and/or | Esprominho — Escola Profissional do Minho 3. Country Portugal
funding body
4. Web page https://www.facebook.com/EsproMinho/ 5. Contact +35125369244

6. Short description of the project

In the framework of the Event Management course, all the students are required to plan, prepare, organize,
coordinate and manage events which involve the local community (such as a concert, a football tournament,
a fashion show, a youth festival). The implementation of these events is a sine qua non condition for the
students to complete their training course. Therefore, these events are an essential part of their work-based
training since they are responsible for the whole process:

- Asking for budget, sponsors and financial supports

- Contacting partners

- Meeting local authorities to get licenses and formal authorizations
- Handling safety conditions

- Coordinating enrollment lists and attendances

- Communicating with the guests

- Managing unexpected situations during the events, etc.

During the process, all students are monitored by an Event Man-
agement trainer whose presence is important to help the students
facing and dealing with all the phases of the event. By supervising
their work, the trainer is also contacting with real life situations and
will use them as well as their solutions and decisions made as a
response in order to prepare the trainees for WBT.

In this context, Esprominho developed and now conducts ‘Train the
Trainer’ seminars in order to prepare trainers for the task of ade-
guate monitoring and supervision of students.

Examples of fairs and events carried out in the past are Neon Run 2015 and 2016, e-fashion, seminaries
about entrepreneurship and youth, Zumba classes for children with cancer, stand up shows, gastronomy
fairs, street and urban art and various workshops.

7. Target group(s) addressed

- Students in the course Event Management
- Trainers and coordinators

8. Description of resources

Duration Event management: 6 months User’s ICT level Basic level
Trainer seminar: 1-3 days required
Methodology Face to face

Pedagogical approach | Collaborative

Certification Certification by Esprominho

Structure of the resource (subjects distributions — modules —etc.)

Planning, preparing, organizing, coordinating and managing events

Costs related to implementation

Costs relate to equipment (sound and light equipment), food, transportation
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9. Strengths and weakness

Strengths Weakness
- Opportunity to see how companies work in loco - Unexpected situations (delays, weather,
- Increase professional contacts equipment malfunction)
- Improve communication skills, Contact with the public

10. Lessons learned for WBT

Thanks to these events, Esprominho’s Course of Event Management is promoted in the city of Braga. Rele-
vant companies and institutions are more curious about our students and they show a greater interest in
hosting our students for WBT experience.

More skilled students have been working with professionals in the field and have gained new knowledge
and professional competencies.
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1. Identification of the practice or project

Young Craftsmen - Project in the frame of the Educational Partnership Project ‘Transition from lower sec-
ondary school to technological high schools’

2. Promoter and/or ,Grigore Moisil” Technological 3. Country Romania

funding body High School

4. Web page http://www.moisilbr.ro 5. Contact moisil.braila@yahoo.com,
Tel: 0040 239 619 048

6. Short description of the project

The project entitled "Young Craftsmen" is part of the Educational Partnership Project aiming to facilitate
the transition from a lower secondary school to a technological high school. It aims at initiating a number
of extra-curricular activities in the wood processing industry by making and decorating wooden handi-
crafts, bringing together students from different schools in our city (four lower secondary schools from the
city of Braila). In this way, the secondary school students have the opportunity to become familiar with the
atmosphere of our high school and to learn specialized technical skills. Following on from this practical
experience, they can choose their educational path, opting perhaps to join the technological high school.

The students’ training is delivered using student-centered methods and the activities developed under this
project will provide opportunities for students to enrich their knowledge related to wood processing and
the formation of practical skills for making wooden crafted products.

Activity no. 1

The activity aims at forming abilities and skills in the art of manufacturing
wooden crafted objects by making such things as combining knitt with
wooden objects, the thematic decoration of napkin holders and Christ-
mas decorations.

Activity no. 2

The activity aims at forming abilities and skills in the art of manufacturing
wooden crafted objects by making wooden and plywood jewellery sets,
egg painting for Easter, pyrogravure of small objects.

Activity no. 3

The activity aims at forming abilities and skills in the art of interior design
decorations by organizing a drawing competition, entailing: the choice of
the drawing formats and style of making sketches.

Activity no. 4
An exhibition of the works made by students in the three above men-
tioned project activities.

The Educational Partnership Programme harmonizes the relationships
among the groups of students and encourages their individual soft skills,
such as following rules, being cooperative and tolerant, showing initia-
tive, being creative and creating relations of friendship, cooperation and competition.

Through the development of this project, we aim for the cooperation between the groups of students from
the four schools that will enrich their communication skills, their ability to work as a team and promote
the art and craft of woodworking among young people interested in this field.

7. Target group(s) addressed

Lower secondary school pupils possessing technical skills

8. Description of resources

Duration 3 months User’s ICT level none
required
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Methodology Workshops of wooden handicrafts creation

Pedagogical approach Group work

Certification Certificates of participation

Structure of the resource

- Development of some interpersonal skills
- Skills of learning the wood processing art
- Fostering cooperation and teamwork

Costs related to implementation

Costs of supply to ensure the availability of raw materials, technological materials, equipments, etc., nec-
essary to carry out the project activities.

9. Strengths and weakness

Strengths Weakness

- Revaluation of the participants’ creative potential - Weak interest from the community to support
- Increase the students’ potential to adapt to new | technological high schools and to develop them
learning situations

- Formation of good relations based on friendship,
tolerance, communication, cooperation among the
participating students groups

- Promotion of technological high schools and tradi-
tional crafts

10. Lessons learned for WBT

-Secondary school students who were invited to participate in the project activities had the opportunity of
getting acquainted with wood processing operations, before choosing to continue their high school edu-
cation, thus having the possibility to opt for wood processing specialization in high school.

- Soft skills such as communication, tolerance, cooperation, interpersonal friendships are trained and de-
veloped that are highly important for the labour market.

- Students have the possibility to work in teams and to learn specialized technical skills, while they are still
in secondary school education

- Students get the chance to to assess their own creative potential.

- The preservation and promotion of traditional crafts are of utmost importance for the identity of a nation.
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1. Identification of the practice or project

Strategic Partnership to perform merged internships

2. Promoter and/or ,Grigore Moisil” Technological 3. Country Romania

funding body High School

4. Web page http://www.moisilbr.ro 5. Contact moisil.braila@yahoo.com,
Phone: 0040 239 619 048

6. Short description of the project

The "Grigore Moisil" Technological High School has initiated a Strategic Partnership with the SC Compact
Grup SRL Company in Braila in order to create integrated internships (3-6 weeks per academic year) - those
learning periods during which students have only practical training in the company without any theoretical
courses.

The Company involved in this project is just one of the important companies that our school has signed a
cooperation agreement with, specifically to offer these merged internships. The main business activity of
this company is the manufacture of stratified wood windows and doors. All their products are environmen-
tally friendly, both the wood and the water-based lacquer. The company uses only certified raw and auxiliary
materials, which do not contain any toxic substances.

In the vocational and technical education, increased attention is paid to the training and development of
practical skills and competencies associated with specific activities and operations, carried out in real work-
ing conditions and situations offered by companies. Thus, the school curriculum includes classes not only in
the technological laboratory, but also in workshops and practical training periods in companies.

The practical activities in companies make the students’ transition from school to active working life easier,
offering opportunities to employers to carefully select of future graduates as potential employees, and so
strengthening the partnership between school and the labour market, and adapting professional training
programmes to the labour market requirements.

Through the internship periods delivered at the company, students are offered the opportunity to become
familiar with the peculiarities of the company and the organisation of the business.

The practical training internship is an opportunity for students to show their skills and to prove to the em-
ployer that they might be good employees. The merged internships delivered in the company can provide
the student with the advantage of having had maximum work experience.

The activity of students’ practical training aims to familiarize them with the business and the performance
requirements relating to the activities carried out by real companies in their training facilities.

Thus, to ensure the proper implementation of the students’ practical training, our school appoints a teacher
supervisor who will provide planning, organisation and supervision of the development of the internship.
The company, as the school’s partner, appoints a tutor who will coordinate students throughout the intern-
ship and will ensure compliance with their training requirements and the acquisition of the planned profes-
sional competences by students.

The stages of the merged internship are as follows:

- Introducing the students to the internship venue

- Placement of students at workplaces according to technological work processes (cutting, mechanical pro-
cessing, grinding, finishing), so that they make contact with all aspects of the production line

- Completion of practical training and students’ assessment.

The students undergoing internships in companies have the following obligations:

- To be present throughout the internship at the internship partner’s institution and to comply with the
agreed work programme.

- To carry out the activities specified by the tutor in accordance with the practical training portfolio, in com-
pliance with the legal framework on workload and difficulty (Health and Safety).
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- They must not use the information about the internship partner they have access to, during their intern-
ship, to communication it to any third party or to the public, either during or after the internship, without
the consent of that internship partner.

- The student assumes full responsibility during the whole period of internship for his/her compliance with
work-related regulations and specifically to those of the host company.

7. Target group(s) addressed

Students from vocational and technical education

8. Description of resources

Duration 3-4 weeks of internship in high school User’s ICT none
education level required

270 hours of practical training, 10" grade
students from professional education

Methodology Performing internship on technological flows
Pedagogical approach Local development curriculum (CDL)
Certification Graduation diplomas

Structure of the resource

- Promoting best practice and provide models for the development of students’ work skills in a situation of
transition from school to active life and improving their access to the labour market

- Increase of the relevance of learning outcomes achieved at the workplace, by organizing practical training
internship developed in partnership with companies

Costs related to implementation

Costs of transportation (transfer between the school and the company)

9. Strengths and weakness

Strengths Weakness
- Interaction with professionals in the field - Lack of a system of financial facil-
- Working in competitive teams ities for those companies involved

- Possibility for employers to attract talented young people within the | in developing merged internships.
company whom they will train, guide and then employ permanently

10. Lessons learned for WBT

The school had very positive experiences with the programme:

- Students get used to real working conditions and situations offered by companies.

- Employers can select possible future employees from the high school students who have their internship
in companies.

- Relevance of learning outcomes achieved at the workplace is increased.

- Best practice is promoted and models for the development of students’ working skills are provided in a
situation of transition from school to active life.

- Interaction with professionals/specialists in the field.
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1. Identification of the practice or project

GET fit for your job! - National Vocational Education and Training of (young) adults
Bodi fit za nov poklic! - NPK izobraZevanje odraslih v PCO

2. Promoter and/or PCO - Poklicni Centre Obala 3. Country Slovenia
funding body

4. Web page WWW.PCO.Si 5. Contact info@pco.si

6. Short description of the project

This training project was established in 2013 as an alternative possibility for educating (young) adults in
Slovenia, who are usually confronted with vocational preparation done by theoretical learning only. So, the
main aim of the project was, to get people out of the classroom and into the real workplace in order to
understand the basics of their profession through actual work. The learners are faced with reality and in
this way they experience how practice and theory work together.

The objectives of the education programme are:

- Getting real work experience during the education process

- Experiencing how useful theory in reality is — no more questions like Why do | have to learn this? What
will this be useful for in practice?

- Testing the existing knowledge and adding what is needed

- Obtaining practical skills and knowledge from professionals who have done the job for years, and getting
in touch with the real job environment

To achieve these objectives, the participants of the vocational programme have either to find a company
themselves to realize an internship or alternatively, we search for a training position in a suitable company.
The position, its duration and the work field always depends on the VET programme, as they can differ
greatly. Thus, there are no strict rules governing all the programmes. For example, a Web Page Maker has
to achieve 50 hours of webpage making in a company during his educational programme. In addition, he
has to develop and finish 2 functioning webpages (as a requirement of the National Examination Centre),
which they will use for entering their National Exam. These webpages are built for actual clients, who will
use this webpage for their business.

The training goals of the education programme are:

- To learn how to approach and deal with the client; how to engage in an efficient conversation; how to
start and finish a piece of work / production process.

- To see what employers expect their employees to know; how it is done in a real situation and what can
be expected from their work life / environment.

- To experience a real work situation; how businesses run their workflow; how it is to work usual work
schedules and to meet their related physical and mental demands.

- To be part of a work team and cooperate with other staff members.

The project was developed by PCO whose pedagogues experienced that youths and even more adults need
education and training, which provides them with enough practical skills and knowledge. School exams or
evaluation marks are not always the best indicators of who is the best person for a certain job. So, employ-
ers often complain that job seekers and new employees do not have the neccessary knowledge in order to
fulfil a job right role right away. Therefore, this education programme was established to bridge the gap.

In addition, a requirement of the programme is that all teachers teaching a certain profession are also
working in this field in real life. Therefore, there are no theory-only teachers, without any practical experi-
ence.

The success of this project is visible by the fact that most participants

- Actually pass the National Exam (85% success rate of all participants)
- Do the National Exam better than others (committees tell them if they have good knowledge)
- Get a job faster (according to those who have given us a return information)
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- Are more satisfied with their education (according to our internal evaluation)

7. Target group(s) addressed

Young adults and adults in the job transition process (from 18 upwards)

8. Description of resources

Duration Depending on the VET | User’s ICT level All depending on the educa-
programme - from 2 to | required tional programme
6 months

Methodology Theoretical learning (including presentations, explanations, real situation ex-

amples, discussions) combined with practical learning (first in an educational
institution followed by training in a company for at least 30 hours up to 100
hours, depending on the programme)

Pedagogical approach As well as traditional teaching: experimental learning, case studies, discovery
learning, learning in a workplace, discussions

Certification Certification by the National Examinations Centre — external national body

Structure of the resource

- Theoretical learning

- Theoretical learning and getting to know (a lecture from the employers: show how it is on the job)
- Working on the job

- Preparation for the National NPK Exam

Costs related to implementation

The tuition

9. Strengths and weakness

Strengths Weakness
- Real life learning situation - Sometimes there are not enough employers willing
- Practice instead of theory to participate (1 per learner)
- Soft skills improvement - A longer learning period in the beginning
- Ready for the labour market as soon as the na- | - Time consuming
tional exam is passed - Organisationally very demanding
- Better employment possibilities (already having | - Dependent on the knowledge and willingness of
the practical knowledge) employers to provide opportunities for the learner

10. Lessons learned for WBT

If we compare the traditional approach with the PCO learning approach, we can say, there are quite some
differences. The PCO approach works more in cooperation with the labour market and helps to educate
individuals in a more realistic job situation than others.

Lessons learned for WBT are:

- Better way to teach and learn for all participants

- Easier understanding of theoretical contents

- More motivated learners
- Higher level of knowledge and better understanding of unusual situations
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1 Identification of the practice or project

Car Mechanic Programme - Secondary vocational education for car mechanics

2 The promoter and/or | STS- Secondary Technical school | 3. Country Slovenia
funding body Koper, Republic of Slovenia -
Ministry for Education, Science
and Sport
4. Web page WWW.sts.si 5 Contact info@sts.si
00386 (0) 5 662 52 60

6 Short description of the project

The secondary vocational education programme for car mechanics is categorized as a 3-year education
programme, which is offered by the national secondary education system. In Slovenia, there are only 42
professions under the directive of the Ministry for Education, Science and Sport offered in a 3-year educa-
tion programme. This specific example is from the Secondary Technical School in Koper.

The 3-year programme emphasises a structured vocational education. Within the training students have:

- General education courses

- Professional courses and practical work within the school (in first and second grade 2 school days and in
third grade 1 school day)

- Internship with the employer for 24 weeks (divided between second and third grade).

The secondary vocational education programmes belong to those type of education with the greatest num-
ber of hours of practical training (work-based training) in Slovenia. The content and organisation of educa-
tion itself is left to the autonomy of the school.

The course of education at STS Koper:

Grade 1: education only at school - practical knowledge is acquired within the workshops at the school,
twice a week.

Grade 2: education at the school and with the employer - practical knowledge is acquired within the work-
shops at the school twice a week and 6 weeks with an employer with approximately 240 hours.

Grade 3: education both at the school and with the employer - the practical knowledge is acquired within
the workshops at the school once a week and 18 weeks with an employer with approximately 720 hours.

Objectives of the programme are to:

- Prepare young people to work in a more realistic working environment

- Prepare students in the necessary procedures for the inspection and repair of vehicles

- Bring students close to the required quality of work and the proper way to conduct routine inspections
- Encourage students to work independently, while under the supervision of the employer

- Nurture qualified employees

- Foster independent work after training

Training goals for learners/students are to:

- Get an insight into the work and the procedures of the job

- Get the chance to see and to ask everything during their education at school and at the work place, dealing
with teachers, trainers and and customers

- Learn the correct order of working steps

- Work independently

- Get to know their own skills and competencies while adapting to new learning situations

Unfortunately, data from 2008 shows that only 15.7% of the students decided to go into a secondary vo-
cational programme and even then, approximately 30% did not finish the first year. This poor registration
number comes from the fact that this is the weakest education programme in Slovenia and has a bad
reputation as a programme for “stupid” and “poor” kids. After the first year, the statistical data shows that
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students do stay in the programme and go on to finish it. Success is visible mainly in the employability of
students who finish the 3-year programme as car mechanics, because they quickly find a job and build a
career. After their exam, the vast majority of them continue to Programme +2 in order to gain an advanced
technical/professional qualification.

7 Target group (s) addressed

Secondary school students

8 Description of resources

Duration 3 years User's ICT level none
required
Methodology Usual school learning methodologies combined with practical work at school

and in the work place

Pedagogical approach Teaching, practical work experience

Certification The final exam

Structure of the resource

Public finances

Costs related to implementation

2500 € per student/per year

9 Strengths and weakness

Strengths Weakness
- A lot of work-based training at school - Only a 3 year programme
- A lot of work-based training with the employer - Bad reputation of the programme (by the major-
- Possibility to get from secondary vocational to the | ity students with learning difficulties or even disa-
technical programme (2 years +) bilities, from a poor social environment, with be-

- A better knowledge of the profession and workload | havioural problems, etc.)

- Employers can be satisfied with them as students | - Students with poor marks and unfinished primary
and later on as workers — they are better prepared | education

for their job - A low level of general knowledge

- More employable students - Problems within the technical programme (+2)

10 Lessons learned for WBT

This programme comes closest to the call for more practical learning made by the interviewees in our
survey. It is not the classical German dual system, but it comes close to it. The students are getting the
possibility of gaining more practical knowledge and competences.

For WTB the main lessons that could be useful are:

- 1/6 of the learning period is spent with the employer (6 months)

- The working conditions should be as real as possible, including tools, vehicles (different car brands), prob-
lems arising from work situations (vehicles with different technical bugs and solutions requiring a broader
knowledge), spare parts (the original and non-genuine parts available on the market for a better compar-
ison)

- Time and conditions (when explanations are given in specific work situations, repetitions of such issues
will take less time and be resolved more thoroughly)

- The customers come into the school which prevents competition with the real work environment

- When at the employer: the employer knows exactly what was learned in school and how to proceed
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1. Identification of the practice or project

Health Care - Swedish for Immigrants (SFl) - Promoting jobs in the health care sector to migrants

2. Promoter and/or European Social Found — ESF 3. Country Sweden
funding body

4. Web page www.halsingeutbildning.se 5. Contact Cecilia Torstensson

6. Short description of the project

The vocational course “Health care - SFI” is a 3-months preparatory programme focusing on encouraging
immigrants to engage in jobs in the Swedish health care sector - a pre-step to the nationally regulated
health care programme at upper secondary level, leading to work opportunities in the health care sector.
If the person chooses to go all the way, continuing with their studies at the upper secondary level, the
length of the complete programme is close to three years. The model is also designed for students who
need language assistance for the duration of their period of education.

The first block in the model is an introductory week that aims at inspiring participants to seek the upper
secondary Nursing adult education programme. During this phase, the model of Health Care-SFl is intro-
duced. The participant gets to understand that the course is a preparatory programme for the Nursing
Programme's education. The participant receives a folder on Care-SFl containing a form of interest notifi-
cation. The education combines SFI studies containing advanced vocational Swedish language with a focus
on the subject of Health Care. Some practical elements are completed, as well as study visits and meetings
with health care staff.

Next step in the model is approximately 1 year long, comprising full time studies (40h/week) and an occu-
pational language part of the training. The programme also contains an upper secondary course ‘Health
care and social work’ of 200 hours. The first time period is dominated by SFI with “Swedish language for
health care”. Occupational language is an important part of the education.

Health Topics and direct expertise is gradually implemented where the programme is characterized by
many practical elements of situational learning. An early internship placement further contributes to the
student’s language competence and the understanding of the sector’s work culture.

Work Based Leaning is a mandatory and a valuable part in this step. The length of the WBL period is not
set, but usually comprises 1 to 3 days every week, with flexibility in respect of the participant’s individual
situation and the conditions in the work place. The practical training creates meaning and content related
to the theoretical education. Participants get a good insight into the health care work and the working
culture within the sector.

The final step, for those who have been convinced that this is their occupation of choice, is the nationally
regulated Health Care programme. In this programme the participant studies in a regular class, but contin-
ues to receive language support 2 days per week throughout the whole 3 semesters of the programme.

7. Target group(s) addressed

Refugees and immigrants

8. Description of resources

Duration 3 months User’s ICT level low
required
Methodology Classroom teaching in combination with work-based learning units
Pedagogical approach Theoretical and practical training
Certification none
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Structure of the resource

Course Contents:

- Occupation related content combined with the regular SFl teaching:
- Occupational orientation

- Study visits

- Pre-knowledge before the internship period

- Occupational Swedish language

- Methodology training

- Mathematics

-ICT

- Practice in a local health care organization

- Upper sec. course: Health care and social care work 200 hours
- Theory

- Revision

- Wellness

Costs related to implementation

No costs fir participants

9. Strengths and weakness

Strengths Weakness

- The concept gives the participants the possibility to | - No specific ones pointed out.
try out an occupation in combination with learning a
new second language.

- To some degree, the participants’ language learning
benefits from being experienced within the occupa-
tional setting.

- The effort helps Sweden to fill the gaps in the labour
market in one of the occupational settings where it
is hard to recruit enough employees.

10. Lessons learned for WBT

A very good way to develop skills - and acceptance for integration in different occupations and work place
settings.

Integration of less fortunate social groups into education and training is possible if the schools and the
employers are given the right conditions.
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1. Identification of the practice or project

Broadened recruitment for inclusion in higher VET through assessment and validation of practical work

2. Promoter and/or Halsinglands Utbildningsforbund, | 3. Country Sweden
funding body HUF
4. Web page www.hufb.se 5. Contact Lena Baleus

6. Short description of the project

Part of the practice is the direct result of a former project funded by the National Agency for Higher VET
(MYH), aimed at finding methods for a broadened recruitment of students for higher vocational education
and training.

It consists of using well-developed methods for the assessment and validation of the applicants” skills and
their opportunities to assimilate the content of the VET-programme in question. It is also a way to make
higher VET accessible for those who traditionally have been excluded from any form of formal higher edu-
cation, and opening up the labor market for them at the same time. Typically, we talk about persons with
for instance Neuro Psychiatric Disabilities (ADHD, Asperger etc.) or other disadvantaged groups in society

The validation is performed by having a one-day activity where teachers and professionals assess the results
from the applicant’s performance in the tests and exercises. These tests and exercises have been thoroughly
carefully and stipulated in order to select those applicants with the best chances to successfully complete
the educational programme. They consist of four parts:

- Practical tests

- Mapping of earlier experiences, abilities/skills and competencies

- Group activity (art performance in this specific case)

- Interview looking at self-assessment, understanding the process and assessing the performance during the
group activity, in a specific work role, an activity, their leadership etc.

The results are validated by a team of teachers by judging:

- Professional work skills shown (specific ones)

- Ability to cooperate, collaborate and interact

- Other professional specific skills needed in a working group situation

- Interview where the applicants respond to the questions asked.

Each part is weighted in points, being the basis for deciding the priority order among the applicants when
giving access to the programme.

7. Target group(s) addressed

All applicants —in an inclusive sense

8. Description of resources

Duration 1 day User’s ICT level n/a
required
Methodology Validation through theoretical and practical tests and exercises
Pedagogical approach Observation, assessment, evaluation
Certification Assessment if qualified or not duly qualified for the educational programme

Structure of the resource

One-day activity with the applicant performing tests and excercises supervised by teachers and practition-
ers, no specific structure
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Costs related to implementation

No direct costs other than staff investment of time for preparation, implementation (1 day) and the evalu-
ation.

9. Strengths and weakness

Strengths Weakness
- Formal higher VET is accessible for all applicants, in- | - Resources demanded in performing the recruiting
cluding those who traditionally would be excluded | process.
using normal admission routes to higher studies. - Running the programme is resource-intensive.
- In many cases, unexpected values come out to every | - The labour market has further to go before the
ones benefit (peers, work places etc). non-normative students are given the same job op-
- Huge individual development for all students parti- | portunities after their studies as everyone else.
cipating in the VET programme.

10. Lessons learned for WBT

- There are alternative ways well suited for admission to higher studies.
- The use of specific case studies is an effective working method for learning occupational skills, aside from
only using work places for WBL experiences.
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1. Identification of the practice or project

The Skills’10 Project of the Specialized Vocational Training Centre (UMEM Beceri’10)

2. Promoter Afyonkarahisar Mesleki ve Teknik A- | 3. Country Turkey

and/or funding nadolu Lisesi

body

4. Web page http://afyonmerkezeml.meb.k12.tr/ | 5. Contact 114876 @meb.k12.tr

http://meb.gov.tr
http://www.iskur.gov.tr/
https://www.tobb.org.tr/

6. Short description of the project

The Skills"10 Project of the Specialized Vocational Training Centres (UMEM) is a project that was imple-
mented on the anniversary of the Protocol signed between the various partners in Turkey, the Turkish
Chambers and Commodity Exchange, the Ministry of Labour and Social Security, the Ministry of National
Education and TOBB Economics and Technology University. The main aim of the project is to increase em-
ployment by providing jobs for the unemployed and to provide qualified staff to employers at the same
time. It is seen that there is a lot of unskilled labour in Turkey and on the other hand, companies are not
finding qualified personnel. Within this context, the UMEM Skills"10 Project was initiated in order to solve
the unemployment arising from the gap between supply and demand in the labour market. “Skills’10” in
this context relates to the top ten score as the maximum to reach in an educational programme. It indicates
the trainee’s fully developed skills completing this course.

A Labor Market Needs Analysis was conducted in 81 cities in Turkey. As a result of data collected, the labor
market needs of vocational and technical education were determined on the basis of those cities. Training
of trainers in 81 cities was completed and those unemployed registered to iSKUR (The Institution of Provid-
ing Jobs and Employees) were given theoretical training. The aim is for job seekers to be employed in the
workplaces where they are undertaking an internship by matching the companies with the coordination
of "Course Managements" at local level, thus giving practical training to the trainees and certifying the
successful ones.

Afyonkarahisar Vocational and Technical Anatolian High School is one of 121 schools that are included in
the UNEM Skills"10 Project. Our school, which renews its equipment through the UMEM Project, is hosting
the latest technology for the vocational courses to be offered within the scope of the project. In addition,
vocational teachers participate in related in-service training courses.

Vocational training courses are organized in our school for those trainees who are selected among the
unemployed registered at iSKUR within the scope of the project. In order to apply for the courses the
applicant must first register with the system at ISKUR’s webpage. Trainees participating in the courses at
UMEM are paid 25 TL (7 €) per day during the course including theoretical learning and on-the-job training
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through an internship. Afyonkarahisar Vocational and Technical Anatolian High School has realized 29 dif-
ferent courses between 2010 and 2016 and 444 unemployed young people found employment in this con-
text

7. Target group(s) addressed

In general unemployed people seeking to (re)enter the labour market

8. Description of resources

Duration 3 months theoretical training for each | User’s ICT level None
course and 3 months maximum for in- | required
ternship training.

Methodology Classroom teaching - Labour at the work place

Pedagogical approach Learning by practical work

Certification Certification of the Turkish Employment Agency

Structure of the resource

- Occupational ethics and basic behaviour for professional development
- Basic occupational knowledge

- Advanced vocational knowledge (Practical training at school)

- Skills training in enterprises

Costs related to implementation

Within the scope of the project, all costs related to modernizing the technical infrastructure of the project
schools, providing the necessary machine-equipment and educating the trainers were covered by EU funds
through the Ministry of Education. The social security of the students is covered by the unemployment

fund.

9. Strengths and weakness

Strengths

Weakness

- Young and adult unemployed and those who are not in an ade-
guate occupation benefit.

- They are trained in those professions needed in the labour mar-
ket.

- Employability is increased by developing skills and competences.
- Students who successfully complete the course will be awarded
the "Course Completion Certificate" approved by National Educa-
tion and ISKUR. This document will enable them to work in heavy
and dangerous jobs according to the quality standards of the pro-
fession.

- Workplaces do not have to pay trainees during their internship.
- If companies employ successful trainees, the employer’s share of
the social security fee will be covered from the unemployment in-
surance fund for up to 48 months.

- The courses offered can not cover
the needs of all of the trainees apply-
ing

- After the course not all trainees can
be employed.

- Courses are on weekends or after
working hours.

- Many of those receiving social secu-
rity benefits do not participate in
courses even if they want to change
their profession.

- Some companies do not retain trai-
nees at the end of the contract date.

10. Lessons learned for WBT

Inadequacies of professional knowledge are striking. However, the efforts of the student to learn the
profession are remarkable. Especially the interest in practical training is very surprising. The sessions get
close to 100% attendance even though they are done in the evening or at weekend. However, at the end
of the course the project is not achieving the 90% employment target.
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1. Identification of the practice or project

Skills Training at the Work Place

2. Promoter Afyonkarahisar Mesleki ve Teknik A- | 3. Country Turkey

and/or funding nadolu Lisesi

body

4. Web page http://afyonmerkezeml.meb.k12.tr/ | 5. Contact 114876 @meb.k12.tr
http://meb.gov.tr

6. Short description of the project

Vocational High School students who are in the final grade are trained in a company for 3 days a week
during their academic year. On other days, they come to the school to attend the general subjects. The
on-the-job training is evaluated as an ordinary educational course. The attendance is recorded regularly
during the on-the-job training.

Internship for vocational high school students is an extremely useful learning method. While students are
still in high school, they experience real business life conditions, prepare for a profession and most
importantly they develop their skills by applying the knowledge they gain within the work place
environment.

The students who are taking up the internship start their business life one step ahead of their friends of
the same age. The students of the vocational department continue to study both by going to the college
and by working and providing themselves with financial support.

Students can not obtain diplomas if they do not complete their skills training. When students graduate,
they are employed in the same business.

Students are insured by the state for occupational diseases and work accidents during on-the-job training.
For the students who participate in on-the-job training, the workplace is paid a fee of 1/3 of the minimum
wage. 30% of this fee is paid by the state.

7. Target group(s) addressed

Senior students in VET

8. Description of resources

Duration 3 days per week during an academic User’s ICT level None
year required

Methodology Practical Training - Training at the work place

Pedagogical approach Learning by practical work

Certification Diploma by the school

Structure of the resource

- Occupational ethics and basic behaviour for professional development
- Basic occupational knowledge (practical training)

- Skills training in enterprises

- Diploma

Costs related to implementation

All expenditure related to the implementation of the project are jointly provided by the enterprises to-
gether with the unemployment fund.
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9. Strengths and weakness

Strengths Weakness
- Students can see real work conditions in place without | - Delaying the fees that businesses must pay to
having to graduate first their students
- Students are insured against occupational diseases | - Failure to discipline students due to the
and occupational accidents during on-the-job training. | requirement of 80% compliance with the
- Payment of fees to students subjects in the programme
- Student and trainer know each other before switching | - Trainers and teachers do not give sufficient
to employment importance to the students’ needs.

10. Lessons learned for WBT

Students are more interested in practical work than theory learning and continue to work. When they
graduate, the first institution they apply for employment with is the enterprise in which they have com-
pleted their internship. Furthermore, after completion, graduates will be able to set up their own busi-
nesses if they so choose.
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